Fixing Bad Behaviour

Enhancing teacher effectiveness
in the classroom

This series of books offers teachers practical ways to help make the school day

much more productive and a lot more enjoyable.

Specialist research findings on all sorts of topics have been coupled with decades of
the author's classroom experience to give the busy classroom practitioner a multitude

of workable solutions to make high-quality teaching a reality.

In a nutshell — within these books is the reassuring voice of
experience ready to guide the classroom practitioner with tried
and true ways to effectively manage the hazards of the typical
school day — and come out shining.

The result is a very readable, helpful and practical professional resource.

The school day can then be something to look forward to — for you the teacher, and
for the children in your care.
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The well-disciplined school

Well-disciplined schools tend to be those in which there is a school-wide emphasis on the
importance of learning and an intolerance of conditions which inhibit learning. Some teachers are
confused when it comes to deciding whether to be kind and friendly or to be a stentorian and
unrelenting disciplinarian.

A teacher's air of authority, strength and capability and behaving like a professional is crucial
to the success of each child and to the teacher's self-image as an educator. Children have animal-like
instincts that can immediately sense the teacher who is ill-at-ease, even slightly nervous, is poorly
prepared, makes bad judgements, lacks the vocabulary and the body language of authority, hesitates
with ums, ahs, mumbles and stumbles when they speak, or hasn't a clue about the local area or the
geography of the school. Such a teacher is fair game, and so begins, from the first minute of that first
day, a descending spiral of deepening teacher dissatisfaction and out-of-control children who hate
school.

We have all observed classes where one teacher has perfect discipline while for another teacher
with the same group of children on the same day the children behave like untamed wildcats in a cage.

Why is this so? What is the difference between the teacher who has good disciplinary control

and the one where even the 'good' kids misbehave?

Here is a list that may help.

e The natural disciplinarian has a slightly terrifying and authoritative demeanor that is strong
for the group but approachable yet 'regal' (possibly the right word) for the compliant
individual.

e This 'regal air of authority' will be immediately discernible to an observer because it
comes over as posture, voice and body language. These 'big three' elements include a
purposeful, confident walk, a business-like tone of voice, an articulate command of the
language, a no-fuss strength that demonstrates that every problem has a solution,
appropriate and effective people-handling skills, good dress sense, a sense of humour (wit
rather than flippancy), the ability not to forget details (especially the names of students)
but balanced with an ability to turn a blind eye when the situation warrants it - and an
impressive command of all the various demands of the job.

e Along with this goes a professional armory that includes good questioning techniques and
imaginative turns of phrase that keep listeners mentally alert and even entertained;



uncompromisingly effective language usage, tones of voice, pace of delivery, fluency,
clarity and an actor's command of 'the stage'; facial expressions that promote and
encourage quality learning; disciplinary tactics that function without effort; lesson variety;
good time management skills - and a wide variety of methods of presentation up one's
sleeve that will have all children learning in spite of themselves. Added to these can be
such attributes as reliability, good listening skills, personal style and flair and creative
teaching strategies. Being a well-respected member and contributing member of the local
community is also part and parcel of the teacher's lot. A very tall list, you may correctly
deduce!

However, there's more ...

The top quality super-teacher will have world knowledge, is a trusted authority on all topics
taught and a few others as well, follows through on promises, is always just and fair, is dependable
and honest, has a well-read understanding of learning problems, social issues and child development,

and has approachability as a mentor.

Any professional educator worth their salt demonstrates the value of pride in achieving high
standards, has perfect spelling, grammar and syntax (not a small matter), is valued and liked by
parents and colleagues, gives creative and stimulating homework that is enjoyable and useful, is

technology-savvy - and can craft each lesson to achieve maximum value for time spent.

Each of these attributes has a hugely important impact on how children respond to a teacher
because they determine how well each child will learn. A good teacher is remembered for the rest of

their lives by those who have been taught by them.

In case the above list has left you gasping for air, be reassured that being aware of what you

want to become is already a giant step forward along the path to excellence in this profession.

Can schools teach character development?
A few quotations are pertinent here:
Our school system, and the values of the school system, is immensely important. More than

any other structure outside the family itself — more than the law or government — our schools provide

the social, organisational and moral glue to society.



Sporting success is not enough. Winning is not enough. It doesn't mean much at all if it all
comes at too high a cost. Even academic success is not enough if it circumvents the question of

character.

Paul Sheehan, Boys' lesson in defeat, if not class May 23, 2005 Sydney Morning Herald

Some educators consider that having a good character should be at the top of the list of a
school's reason for existing. It is a goal more able to be reached by all children regardless of their

academic or sporting prowess, and as such can result in less alienation from school.

Schools that effectively assist pupil character development are:

directed by adults who exercise their authority toward faculty and students in a firm, sensitive,
and imaginative manner, and who are committed to both academics and pupil character
development;

staffed by dedicated faculty who make vigorous demands on pupils and each other;

structured so that pupils are surrounded by a variety of opportunities for them to practice helping
(prosocial) conduct;

managed to provide pupils--both individually and collectively--with many forms of recognition for
good conduct;

oriented toward maintaining systems of symbols, slogans, ceremonies, and songs that heighten
pupils' collective identities;

dedicated to maintaining pupil discipline, via clear, widely disseminated discipline codes that are
vigorously enforced and backed up with vital consequences;

committed to academic instruction and assigned pupils significant homework and otherwise
stressed appropriate academic rigor;

sensitive to the need to develop collective pupil loyalties to particular classes, clubs, athletic
groups, and other sub entities in the school;

sympathetic to the values of the external adult society, and perceive it as largely supportive and
concerned with the problems of the young;

always able to use more money to improve their programs, but rarely regard lack of money as
an excuse for serious program deficiencies;

open to enlisting the help, counsel, and support of parents and other external adults, but willing
to propose important constructive changes in the face of (sometimes) ill-informed parent
resistance;

disposed to define 'good character' in relatively immediate and traditional terms

There are five kinds of experiences that are deemed important for the development of children's
prosocial orientations:




