Table of Con en
A pic orial e plana ion on ho

o

e book 2 o 7

3

The LOUD PHONICS mbrella of li erac

4

Wh LOUD PHONICS

5

a

ri en

The middle o el and A direc line of igh

6

Me hodolog e en ial ; Voiced/ n oiced

7

Phonic , mo h mechanic , brea hing

8

GAMES and ACTIVITIES for each book

9

Book 1: Learning and hinking game
Book 1: The Ne

10-12

Alphabe Ac ion Rh me

13

Book 2: The brea hing of reading

14

Book 3: Ac i e li ening game

15

Book 3: The impor ance of i ali a ion

16-17

Book 3: The al e of q e ion in e plici

eaching

Book 4: Making p en ence i like being a

ord ar i

18-19
20

Book 4: Crea i e hinking idea for page 11

21

Book 5: Tong e e erci e and mirror game

22

Book 5: Mo h and li ening e perimen

o r

Book 6: Rh me , alli era ion and he peech bea
Book 7: Hand ri ing

reng hen

he i al memor

Book 7: Mo ing in o more ad anced
A la

ord kno ledge

ord

23-24
25
26-27
28
29

Back page: Ti le of book in he Lo d Phonic Serie
2

The umbrella of literacy

word analysis skills

knowledge of books

reading for meaning

the alphabetic code

general knowledge

conversational skills
visualisation ability

deductive reasoning
active listening skills
ability to memorise

speech clarity

spelling

reading independence

oral language confidence

legible handwriting

creative, analytical thinking, speaking, writing
systematic teacher-led learning
4

vocabulary

Why

was written

This series was prompted by a teacher telling me
that some children in her class had difficulty hearing
how the individual sounds c a t turned into cat.
This had me thinking, particularly about unvoiced
sounds such as c and t because they are often
mispronounced as voiced ker and terh rather than the
almost undetectable unvoiced c and t .
Instead of hearing the simple word cat sounded
out, many children are understandably puzzled as to
how this cat comes from the ker

(pause)

a

(pause)

terh.

This gap of silence is a wide leap of logic for many
children to make because in natural speech there are
no gaps of silence between letters in words.
Another problem is the physical difficulty being
able to blend the c-a-t unvoiced-voiced-unvoiced
sequence clearly enough and smoothly enough for
children to hear the word cat emerge. In other words,
the stop-start sounds ker a terh do not fit the normal
pronunciation of our moggy.
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The middle vowel and A direct line of sight
The middle (medial) vowel in a CVC word can be
a better starting point to support the consonants when
one considers the learning hazards described on the
previous page.
An effective solution
By starting with the vowel sound - for example, o
(as in off), it is physically easier to say and hear a variety
of consonants before it to make ho, to, bo.
Final consonants can then be added to make
words hot top and box physically easier to say.
By using this system to hear, say, see and understand how CVC words blend together in a left-to-right
sequence as a smooth unit, decoding words and
syllables is a more secure process for beginner readers.
The direct line of sight and assessment is a must-have
Having a clear and unobstructed line of sight has
many advantages. The teacher is able to assess every
learner's responses and read their body language on a
second-by-second basis — and modify their teaching
strategy accordingly to fit all responses. Another big advantage is that learners can hear more clearly and with
less confusion when they can see the teacher’s face.
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Methodology essentials; Voiced/unvoiced
Echoing what the teacher has just said is a very
good way for the teacher to assess learner responses
by watching to see if anyone is not responding.
Conversations and discussions that involve everyone
are especially valuable, especially for those from a language-poor background. Class topics should include
events, picture talks, object talks, points of view chats ...
Clear, well enunciated and well-projected speech
is an essential for all teachers. The teacher's voice,
clarity, enunciation and pronunciation are vitally important; not talking too much is another area to consider.
Watching the teacher's handwriting with teachertalk accompaniment not only teaches letter formation,
it reinforces letter sounds and their alphabetic names
and begins the process of being able to visualise a
word in the mind when away from its written form.
All vowels are voiced, including the schwa (ə) and y as a vowel (as in my
and baby).
Unvoiced consonant phonemes/graphemes in English:
c ch f h k p qu (as in quiche) s x (as in fix) y s t th (hard) sh
ff tt
Voiced consonant phonemes/graphemes in English
b d g j l m n qu (as in queen) r th (soft) v w y z ng
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Phonics, mouth mechanics, breathing
90% of children can say these consonant sounds by...
2 years of age: p n m h d w
3 years of age: g, k, b, t
4-5 years of age: y, v, f
5-7 years of age: s, j, z, r, l, sh, ch, th, blends

Teaching the physical mouth positions and breathing
variations should play a major part in teaching phonics.
Teachers can use their own words to describe and
demonstrate how to change the mouth mechanics and what
the breathing needs are for each sound at the time taught.
An example: Here is a slow-motion description of how
to physically produce the sounds of the word ‘this’.
First comes a gentle but steady exhalation of air with the tip of
the tongue almost touching the upper teeth to make the soft th
sound. The tongue is then quickly taken back into the mouth
to make the open-mouthed i vowel sound. The tongue again
changes position so that the sides but not the tip of the tongue
push up against the upper back teeth. By breathing out
smoothly, the whistling ss sound is made, even though the
word ‘this’ only has a single s to represent this ss sound.
(Some words such as has, was, his etc have a z sound for s.)
The optional sentences in Book 1 introduce the blends
soft th (this, the); hard th (with); st (stop); mp (jump); o (go, oh,
no); ess (mess); ff (off, cliff, Griff); ee (queen, green); fr (Fred,
frog); ll (ball, wall, hill). The digraphs ir (bird); ay (play);
ar (car) plus oo (pool) and i-e as in kite are also in Book 1.
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This book has interchangeable
suggestions, games and activities to
extend the learning and teaching
possibilities for books 2-7.
The teacher's words on the following pages to a class
are non-italicised. Modify to suit your needs.

Comments to the teacher by the author are italicised.
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Book 2 a in the middle
The breathing of reading
The format of this book helps a teacher/parent
(and later the independent learner) systematically and
physically know how to blend familiar alphabetic single
sounds to create not only their own CVC words or
syllables in longer words, but to be able to venture out
alone to explore harder and more complex tests.
The breathing of reading could be described as
simultaneously floating and blending phonemes on a
single breath of exhaled air in a sound sequence that
matches the L-R order of the matching graphemes.
Practise saying each word by gently floating the
three joined-up sounds on your breath. This will turn
those three sounds into a word. Feel your breath on a
hand. Some sounds will need less air and some a lot!
Practise saying four lines of a nursery rhyme or a
whole sentence in one breath. Ease air out gently. Take
a deep but normal breath to start. Be careful not to lift
your shoulders, but push out your tummy to fill lungs.
NOTE: Punctuation in poetry indicates when to pause, take a full
breath, just a top-up breath, or keep going straight on when there
is no punctuation. Semicolons are especially important to notice.
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Titles of books in the Loud Phonics Series
BOOK 1: Alphabet sounds
BOOK 2: a in the middle CVC words
BOOK 3: e in the middle CVC words
BOOK 4: i in the middle CVC words
BOOK 5: o in the middle CVC words
BOOK 6: u in the middle CVC words
BOOK 7: y as a vowel and READER
BOOK 8: Lots and LOTS of teaching ideas
BOOK 9: Alphabet sounds READER
BOOK 10: a in the middle READER
BOOK 11: e in the middle READER
BOOK 12: i in the middle READER
BOOK 13: o in the middle READER
BOOK 14: u in the middle READER

