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Preamble
Governments and educational commentators around the world are concerned with the
big issues of improving the abilities and training of teachers, and the teaching of high-quality
literacy and numeracy so that every child is as successful as possible.
Below are snippets from Australia, the US and the UK regarding literacy.
Since the central aim of schooling is to improve teaching and learning, it is vital that
teachers are equipped with evidence-based teaching skills that are demonstrably
effective in meeting the learning needs of the children for whom they are responsible.
Nowhere is this more important than in the teaching of literacy (i.e., reading, writing,
speaking and listening, and viewing) since literacy competence is foundational, not
only for school-based learning, but also for children’s behavioural and psychosocial
wellbeing, further education and training, occupational success, as well as for
productive and fulﬁlling participation in social and economic activity.
Australian Government: Teaching Reading – Report and Recommendations. National Inquiry into the Teaching of
Literacy.

Phonics instruction is a way of teaching reading that stresses the acquisition of
letter-sound correspondences and their use in reading and spelling. The primary
focus of phonics instruction is to help beginning readers understand how letters are
linked to sounds (phonemes) to form letter-sound correspondences and spelling
patterns and to help them learn how to apply this knowledge in their reading.
National Reading Panel – National Institute of Child Health and Human Development, US

The appetite and zest for learning of children in their primary years is unrivalled. It is
this which makes primary teaching truly rewarding and primary education so
important in its own right and for what follows. Throughout, the review has tried to
capture the distinctiveness of the primary phase and to ensure it is recognised as
more than a postscript to the Early Years Foundation Stage (EYFS) and a prelude to
secondary education.
The curriculum that primary children are offered must enable them to enjoy this
unique stage of childhood, inspire learning and develop the essential knowledge,
skills and understanding which are the building blocks for secondary education and
later life.
Independent Review of Primary Education: Final Report. 2007 Rose Report UK
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Quotes worth quoting
The following quotes are the tip of a very large iceberg, and have been included as
important viewpoints to ponder.
Children are made readers on the laps of their parents. Emilie Buchwald
Through literacy you can begin to see the universe. Grace Slick, American singer, b 1939.
To learn to read is to light a fire; every syllable that is spelled out is a spark.
Victor Hugo

No skill is more crucial to the future of a child or to a democratic and prosperous society
than literacy.
Los Angeles Times 'A Child Literacy Initiative for the Greater Los Angeles Area'

Fluency is important because it provides a bridge between word recognition and
comprehension. K Briggs 'Reading in the Classroom'
Approximately half of the 550 000 words in English are phonetic – and half are not.
Dryden and Vos 'The Learning Revolution'

According to UNICEF, nearly a billion people will enter the 21st century unable to read a
book or sign their names, and two thirds of them are women.
The 4th grade is a watershed year. We can predict that if a child is not reading in the 4th
grade, he or she will have approximately a 78 percent chance of not catching up.
85% of all juveniles who interface with the juvenile court system are functionally illiterate.
More than 60% of all prison inmates are fictionally illiterate.
Illiteracy and crime are closely related. Over 70% of inmates in America's prisons cannot
read above a fourth grade level.
www.begintoread.com/research/literacystatistics
Public schools are not in the business of teaching people how to talk. They’re in the
business of teaching people how to read. One of our great social challenges is that there are
many more children who are coming to school who really do need a direct approach to
improving their oral language abilities and their communication abilities in order for them to
become proficient readers. And we just don’t have that in most cases. We go right into
reading. We do not sufficiently consider that many children have oral language weaknesses,
because either the language they’re learning at school is not their native language or because
they’re one of these many children who, for unknown reasons or for many different reasons,
are just weak at oral language skills.
Children with oral language weaknesses have brains that are set up in such a way that is
not as effective in the oral language domain. Those children are going to need more explicit
help. Unfortunately they’re generally not getting it. They get to school and the first time
anyone notices there is a problem is generally when they start to struggle with reading and
therefore everyone just immediately assumes the problem is reading and they go right into
reading remediation.
Paula Tallal, Board of governors Chair of neuroscience and co-Director Center for
Molecular and behavioural Neuroscience at Rutgers University
www.childrenofthecode.org/interviews/tallal.htm#ESL
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I see some very interesting ripple effects when kids are not acquiring reading skills. For
example, it might be that a particular child in fourth grade is having difficulty keeping pace
with reading comprehension or with decoding, and because he's having trouble with reading,
he hates to read. And when he does read, he gets almost nothing out of it because he's
reading very passively. And because he's reading very passively, he's not able to use reading
as a way of building his language abilities.
So, what oddly happens is that his language problems caused his reading problems, and
his reading problems are now causing much more aggravated language problems. Those
language problems, in turn, are going to make it hard for him to follow directions,
communicate well with other people, and even use language inside his mind for something
called 'verbal mediation.' Verbal mediation is the process through with which you regulate
your behaviour and feelings by talking to yourself. And believe it or not, a lot of kids with
language problems really don't use language as a way of regulating themselves.
They get in trouble, they get depressed, because they don't have a voice inside that says,
'Yeah, I could take that medicine. I could take that drug from that kid, and hey I'm a cool
dude. But oh, if I take it, I could like wreck my brain, and I could get addicted and my
mother will kill me if she finds out, and I could get arrested.' And all of that comes out of
language, that sort of verbal conscience that's guiding you.
So, if you go all the way back to the language problem and say, yeah, it's causing a
reading problem, and the reading problem is causing the language problem, and the
language problem is causing a behaviour problem, and the fact that this kid can't read,
and other people around him can read much better is eroding his self-esteem, making him
feel pretty worthless.
I think it's a mistake just to focus on reading and believe somehow that how someone
reads is the total revelation of their wiring. I think there are so many other aspects to
differences in learning that have real long-term implications, ranging from how fluently a
person is able to speak to how well a person can read faces and pick up social feedback
cues to relate well to other people; the ability to manage time and organize materials; the
ability to brainstorm and think critically; the ability to engage in evaluative thinking, sort
of critical thinking. There are enormous differences between kids in their capacities to
mobilize these different areas of performance that are going to relate to school success
and beyond that.
The late Mel Levine, former Professor of Pediatrics; Co-founder, All Kinds of Minds Institute;
Director, University of North Carolina Clinical Center for the Study of Development and
Learning

The phonological system in language, that is, our ability to hear, to discriminate the
smallest sounds called phonemes in words is a fundamental necessity in learning to read
and a fundamental source of why some children can't learn to read. Children who were
going to become dyslexic were always exhibiting, whether they were five or six or seven,
and that was a failure to be able to name; it’s so simple, to name things they saw at the
same speed that other children could.
Dr Maryanne Wolf Director of Reading and Language Research, Tufts University.

The most effective relationship of a learner with a teacher is where one
is a novice supported by an expert.
Vygotsky's philosophy of learning in a nutshell, and on which READING WORKS is based.

6
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The READING WORKS Series
Highly pictorial and with a touch of whimsy, the focus points of this series are on
the visual, oral, aural and understanding aspects of learning to speak, read, write and
enjoy the intricacies of English.
The teacher-expert
expert has the freedom when using these books to tailor lessons
lesson to
suit all abilities within a warm and rigorous social ssetting for interactive
nteractive learning.
learning (In
other words, Vygotsky's philosophy has been brought into the classroom.)
classroom
A poster introduces the series …

7
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The (lucky) thirteen books, including the Nuts and Bolts Literacy Teaching
Manual, take both the teacher and the learner gently by the hand to go through
logically and systematically the essentials of how spoken and written English works.
The books are structured in a no-gaps, entertaining and finely tuned style with a
gradually increasing level of difficulty to suit the growing needs of the learner.
The full-colour pictures are a visual feast, chosen carefully to provide instant
appeal and to motivate learners to venture ever onwards.
Writing activities can be teacher-designed and short and to the point to exactly fit
the needs of those particular learners at that particular time. (See chapter called What
are the benefits of this style of teaching and learning?)
A companion book called Wonder Words was written to reinforce sound-linked
words. (Additional companion books include the Oral Language in Action series of
three books.)
Whimsical and vocabulary-rich partner stories (with short alternating rows for
equal reading time) in the A Very Loud Story series are also available.
A set of tongue-twisting, vocabulary building, visualisation-strengthening poems
in the A Very Loud Poem series includes the titles Toad, Captain, The Three Little
Pigs in Rhyme, and Storm! to suit solo, partner and group reading for performance
experience. A book of Slick Limericks for advanced readers has also been written.
The word learner is used in this book because it suits a wider age range
rather than assuming children are in the class.
More than seventy muscles work together to produce speech. Speaking is the most demanding
neuromuscular activity in the human body. Understanding written language can be particularly
daunting if it happens too early or when the speech muscles are unable to reproduce sounds
accurately.

EH

Vowels
The Vowels book moves on from the poster
to now tell the full story for all 30 sounds for
the 6 single-letter vowels in English (a e i o
u and y as a vowel), and also briefly
introduces the all-important schwa.
Set out in graded sections, this book enables
the teacher to plan a systematic program that
leaves nothing to chance.
The oral-language-rich pictures establish a
high-quality look and feel to the learning
experience, adding impetus, energy, and most
importantly, pleasure.

8
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Consonants
This book teaches the 30 sounds for the
21 single consonant letters in the English
alphabet. They are set out in an easy-tofollow system to ensure success for all
learners.
The book is graded with the added
advantage in that the teacher can assess the
progress of each learner 'on the run' and in
doing so fix potential misunderstandings
before they become problems. An
assumption can be made that any final test
will result in every learner achieving
100%.

Wonder Words
Wonder Words is a companion book to
the first two books in the READING WORKS
series. It helps teachers teach.
Beginner readers are led to realise how
individual sounds are joined together by
the spoken and inner voices to form words.
This book has an additional function – to
help develop left to right eye-muscle
movement as an automatic response when
decoding a word.
The 70+ pages are graded in difficulty,
with space for the optional writing of ten
favourite words per page.

Blends
This book sets out a comprehensive
and easy-to-understand set of 41 blends,
where letters keep their individual sounds
when placed together. This book also
reinforces the idea of left to right sound
sequencing.
Hearing sounds correctly while saying,
seeing and hearing how they work together
in language enables all learners to be
successful not just for the moment, but to
continue building on and using this
knowledge for the rest of their lives.

9
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Digraphs
In this book are 56 examples of letters
that have a new sound when placed
together.
Digraphs serves as a natural next step
forward from the previous three books, and
reflects the growing wisdom and ability of
the learner.
The sounds (aural), the saying, using
(oral), and the understanding (thinking) go
hand in hand with meaning, vocabularybuilding and writing (kinaesthetic) via
social interactive, teacher-led learning
conversations.

The Schwa
Gathered together here are 91 examples
of this shy but must-know schwa sound.
This book is a problem-solver because
spelling errors and incorrect word
pronunciations are often made because
teachers and learners are not aware of this
neglected sound.
The Schwa book has been for students
and is a particularly helpful reference book
for teachers.

Silent letters
Only three letters in the alphabet are
never silent, so this book goes well beyond
the usual silent k as in knit.
These quiet hazards tend to lie in wait for
the unaware reader and writer, to become
the cause many pronunciation and spelling
errors. Having prior knowledge of where
they may be lurking solves a great many of
these potential problems - and alleviates
correction headaches for the teacher.
There are over 200 words, pictures and
sentences in this book.

10
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Contractions
This collection has over 70 everyday
contractions together with a sentence for
each that entertains as well as informs.
Contractions can be especially difficult
for those with a non-English-speaking
background as well as being confusing for
many beginner readers. This book has been
written to help both groups.
Teachers may also appreciate having so
many contractions gathered together in the
one place.

Uncountables - Plurals without s
In this unusual English language book are
195 plurals without s wrapped in
vocabulary-rich information.
This book was written after the author
discovered through research that nonnative speakers of English often struggled
with the concept that many uncountable
nouns (such as milk), and a great many
plural words such as cacti, accommodation
and information do not have s on the end.
The wide vocabulary used in the sentence
examples is an aspect of English that the
teacher will find useful. Syntax, spelling,
punctuation, sentence protocols provide
invaluable learning opportunities.

Homophones + Heteronyms
The reader will find 100s of fully
illustrated homophones + heteronyms
both a reference and a valuable and rather
unusual teaching resource.
The sentence examples provide general
knowledge information as a way to learn
the spelling and meaning of homophonic
words. Opportunities to develop fluent
reading are another aspect of this book.
The heteronym collection has a few very
interesting surprises!

11
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A - Z Letters and their sounds
This book of lists is a definitive reference
that sets out all the sounds, silences,
doubles, exceptions and essential details
for every letter of the alphabet.
Students and teachers of English will
particularly enjoy using this book because
of its high visual appeal and the vast
amount of information 'under one roof'.
The A – Z book is a companion to the
IPA Sounds and their letters – please see
next box.

IPA Sounds and their letters
Another definitive work, 53 IPA letters
and their sounds are set out in words and
pictures to link each phonic (sound) with
its graphemes (written letter symbols).
A valuable learning tool, this book of lists
is a perfect springboard for teacher-led oral
language and written activities.
A limitless number of written exercises
can be devised using this book.

Nuts and Bolts
Literacy Teaching Manual
This book provides ideas, suggestions and
ways for the teacher-expert to delve into
the intricacies of language teaching.
The b for balloon row from the
Consonants book is given the full
treatment to demonstrate how many lesson
possibilities can spring from just one part
of one book from the series.
It pulls words and ideas apart, it poses
questions, it provides shortcuts to
understanding, and helps solve learning
problems before they emerge.

This series has been written so that reading, speaking and loving English is
a success story because one's quality of life can depend on it.
.

12
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What are the benefits of this system of teaching and learning?
READING WORKS has been written to leave nothing to chance. Some of the reasons
why each book has been designed as it has been are as follows:
 The emphasis is on oracy. This does not mean sitting a bunch of learners together so
that their chatter magically sprouts new vocabulary, analytical thinking skills,
visualisation development and all those other good things that are supposed to
happen. A teacher – the expert – must be there guiding their novice learners every
step of the way by posing probing questions that teach thinking, deductive reasoning,
listening, reinforcing, accommodation with previous learning, and staying on topic.
 Teacher preparation would include such matters as: how to introduce the topic; when
and how to use the whiteboard; the books and references needed; prior knowledge
revision and linking old and new material; how much and what will be written down;
subdividing exercises or activities into several options to suit different abilities and
inclinations; making sure written tasks are robust, imaginative and interesting; making
en route assessments and corrections; designing reteaching strategies and thinking up
educationally valid extension tasks. Although this sounds like an overwhelmingly
exhausting list, they can be done mentally quite quickly by the experienced teacher.
New teachers will soon be doing the same.
 Enriching the brain and nourishing the intellect via well-organised, leader-guided,
interactive talk and educationally valid written activities is easily made possible with
this system.
 The study of letters and their representative sounds in READING WORKS is the
baseline on which the teacher/parent/literacy coach can build according to the needs,
abilities, background and unknown potential of the individual learners in that
particular group, regardless of whether there are four or forty.
 Every sound and sound combination in English and their representative letters and
letter clusters have been set out in easy but intensive bites to provide quality learning
in a systematic and uncluttered way. This 'no stone unturned' approach allows
teachers to feel more at ease knowing that they have covered all learning steps when
teaching their charges to not just read, but to read well. This is why a whole book is
devoted to the schwa, for example, and why the IPA symbols also have a book of
their own.
 Questions, activities and learning reinforcements can be tailored to not only suit the
current knowledge status of each learner but to stretch them to ever greater heights.
'Potential' is an unknown measurement because, like the sky, it has no ceiling.
 The teacher has the freedom to teach to suit the learner rather than making the learner
fit a commercial worksheet. Discussion-based, interactive, interesting and involving
deep-level learning has a chance to take place. And of course, success is a much more
likely outcome.
 A small portable whiteboard rested on the knees when seated theatre-style on chairs
facing the teacher works well. Better still would be having a permanently fixed wall13
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mounted whiteboard with a space for all learners. One big advantage is allowing
learners to stand rather than sitting for long stretches of time. Another is doing omthe-spot marking and correcting in situ.
Sitting in grouped desk clusters can be the most uncomfortable and emotionally
draining scenario for many children, creating considerable physical, emotional and
learning distress as the result. (See more on this in the chapter The benefits of wholeclass child-height whiteboard writing.)
 Another advantage of an oracy-based method is not only providing interactive and
multi-sensory seeing, hearing, speaking and using the sounds studied simultaneously,
but it helps to stimulate the imagination. Visualisation, fluent thinking processes and
comprehension of meaning are thus able to take place.
 The positioning of a sound being studied as an initial, embedded and final sound
enables to learner to hear its consistencies and inconsistencies. It also teaches that the
same letter can look quite different in a list of words. Example: Ask learners to count
the f letters in the following sentence: The farmers found that of all their scientifically
grown crops, it was wheat that gave them the best of results.
 For many learners, the letter d, for instance, can be hard to isolate or identify when
placed beyond the initial letter. Not learning to hear or identify what happens after the
initial letter can be the cause of the poor reading and comprehension skills for many
learners. READING WORKS has been constructed specifically to 'fill in these potholes'
and prevent major gaps of understanding before they arise.
Nothing is left to chance. Each word in the mini-story sentences has been chosen for a
particular reason to give as much learning nourishment as the teacher deems to be appropriate
at that time. The pictures are equally language-rich to stimulate word-based thoughts and
questions.

 Teachers/literacy coaches can pace lessons, shorten or lengthen their intensity, allow
'breathing space' by alternating new and old learnings, put in written activities for
some while continuing the verbal with others, interchange groups, individuals and
partners with ease to suit the moment, all the while having a purpose-built focus on
high-quality learning.
 Difficult children are often the ones who have the biggest learning gaps. Filling these
gaps – or preventing them in the first place – enables school to become a place of
achievement and enjoyment for everyone.
 Learners will feel involved and successful when they know what they are doing and
feel that they are progressing. In such an environment, behavioural problems are
much more likely to melt away.
 Partner work (research has shown this to be much more effective than group work)
that involves oral/visual/aural follow-up activities are especially beneficial not just
because they are socially enjoyable in communicating via each other's face and eyeto-eye contact as well as vocally, but because this interpersonal 'both in together' adds
14
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solid reinforcement learning. Where one might be hazy on a certain point, the other
can help. If both have a 'vacancy' in their learning, the teacher or another helper can
be consulted on the spot.
 Young children love playing school, (complete with an imitation of their teacher's
voice very adequately rendered!). Peer teaching is an enjoyable and fruitful way to
manage in-school revision and teacher-observation assessments.
 Added to this idea comes the 'Reading to Mum' step where the successful child is
naturally keen to show a meaningful adult what they have achieved, and so another
reinforcement step happens. What has been learnt in class, coupled with the pleasure
of the 'Look at what I can do' scenario, is an invigorating way to reinforce new
learnings. And – there is nothing a parent loves more than seeing the beam of success
on their child's face. Teachers who feed this need will be much loved.

The READING WORKS Series has been written to enable the teacher
to tailor the pace, depth and level of guidance that best suits their
learners at that particular time.

There is more to talk than freelance chatting
The value of talk beyond random chatter and interpersonal social skills is becoming
more and more obvious to educators.
Terminology describing this learning talk includes 'dialogic teaching' and 'pedagogy of
the spoken word', coined and described by Professor Robin Alexander, University of
Cambridge Faculty of Education.
The following extracts (and printed here with kind permission) are from Professor
Alexander's writing and research.
These quotations are highly recommended reading.
Dialogic teaching focuses on using talk and fertile questions to develop all students'
understanding in a consistently sustained, structured, profound, conceptually rich and
collaborative way.
Because it focuses on how students deeply understand what is presented to them, it has the
potential to overcome the barriers between curriculum intent and way it is received by
students. Through structured talk, a school aims to ensure that all students, regardless of social
background, acquire a highly-developed capacity to speak clearly, publicly, competently and
confidently, and at length, about key themes or topics.
Such methods exploit the strong association that exists between oracy (oral skills), literacy and
numeracy and so provide possibilities for significantly improving outcomes - in all learning
areas - and reducing the huge achievement gap based on students’ social background.

and …
15
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In the last twenty-five years or so, research and teachers’ creative practice have provided rich
evidence that talk is at the heart of the deep learning experience and a source of major
improvements in learning outcomes. The evidence relates to many learning areas, including the
arts, science and maths.
Brain research is also providing new insights into how speech shapes the higher mental
processes necessary for so much of the learning that takes place in school.
All schools have come a long way from a time when talk could be discredited as not being
conducive to thinking and learning, when reading and writing were considered by some as the
only ‘real’ school work or when talk was seen more as a discipline problem than a learning
opportunity.

and another …
There is greater awareness of how talk and dialogic teaching contribute to deep content
knowledge and understanding. The work of renowned researchers and theorists (such as
Vygotsky and Bruner) supports this conclusion as do the experiences of many educators in
developing classroom talk over many decades.
Talk is not simply a matter of acquiring ‘communication skills’, as a subset of interpersonal or
social skills, but rather embraces both deep knowledge and generic skills (skills that apply
across a variety of jobs and life contexts).
In contrast to a narrow ‘skills’ view of spoken language in education, teachers and students cowork to develop extended, sustained, deeper, conceptually rich and reflective classroom talk!
Some researchers (e.g., Bereiter and Scardamalia) refer to this as the ‘fundamental literacy'.

The importance of the human-ness in the mini-story sentences
In the READING WORKS sentences, learners will find skiers hurtling down mountains,
tired cyclists deciding to catch the train home, unlikely bushwalkers heading for a high
snowy peak or a junior pilot practising his flying.
The world comes into the classroom, along with foibles, its mishaps, its complications
and its joys.
People, as the song goes, need people, and young learners are exactly the same.
Children especially are not only desperate to be grown up. They love learning about
life, their place within it, and how others, especially grownups, manage their inevitable ups
and downs.
Literacy should be about life, the people, animals, events, places and happenings in the big wide
world and beyond. It is this human curiosity factor that can make all the difference between
wanting to learn to read and being required to learn to read. EH

16
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Other gifts of interactive learning for all subject areas
The following ideas are for more advanced learners. These include:
 finding the right words to verbalise thoughts in detail and with finer shades of
meaning rather than the simplicity of black and white;
 learning to stay on topic from the beginning to the end of a task;
 critical thinking in deciding ahead of time how to achieve the best result via the
visualisation of options, thinking through the steps required for the option chosen or
being tested in the mind, what equipment might be needed, timing schedules and
personnel issues, and imagining the look and feel of the completed task;
 predicting outcomes, including errors (and thus preventing them) by being able to
imagine scenarios and outcomes brought about by certain behaviours or actions;
 learning how to turn a mistake into a new idea;
 experiencing that most important of human needs, pride in workmanship and the
feeling of satisfaction that comes from overcoming problems resulting in a
challenging job well done;
 learning co-operation skills, accepting majority rule, and being gracious under
pressure.
The arts, both creative and structured, help develop creative visualisation and the skills of good
planning, rational thinking, well-researched decision-making, interactive person-to-person cooperation skills such as tolernace, diplomacy, peer-learning and support, pride in effort and
achievement, self-knowledge, and the non-verbal sharing of emotions and ideas.

The style used in this series
A friendly, real-life (rather than being too 'schoolish'), socially interactive grown-up
camaraderie is purposely incorporated in the story sentences found in the tuition books.
The energy of exploring, discovering, reading and discussing these stories will come
jostling into classroom and living rooms because they are rich in word choices and bristling
with interesting scenarios.
Boys will especially enjoy the real-life grownup situations and action; girls will relate to the
various personalities and conversations that spring from the sentences.

Some children come to school with little English, and others arrive with only a meagre
vocabulary with which to express themselves. Some learners have both problems. The more
oral/aural language there is at school, the better it is for life at home, school and in the
outside world.
The proviso is, however, that schools need to be able to meet the shortfall not just
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adequately, but brilliantly. This aspect has been very deliberately focussed on in these books
to emphasise the importance not only of person-to-person communicative interaction but that
other essential, a well-developed internalised self-talk grasp of language.
Colouring-in all the pictures that start with th, for instance, certainly does not
provide an oral language or self-talking element.
Children love learning. They are built to learn. Do not let them wander alone. Instead,
guide their progress, light their paths and spur them on.

What's wrong with worksheets?
Written activities can happen from day one, but not via the one-size-fits-all-if-you'relucky commercial workbooks that seem to flood today's classrooms and which often have
little learning validity. The unending pencil-in-hand 'reading' does not suit many young
learners, and yet this system continues on its relentless way in many classrooms day after
day, year after year.
Less-able children who neither understand nor are interested in doing yet another
worksheet will take the least stressful option – copying from a neighbour or opting out
altogether to chat about anything except what the teacher has said Must Be Done.
The eventual price to pay for this teaching method is that far too many children are
unable to read by the time they reach Year 3 at Primary School, and/or that they hate reading.
It is now that the non-reading child's problems really begin because the Year 3
teacher has too many other tasks to be able to go back to basics, and too few schools are
staffed with skilled remedial teaching – assuming, of course, that the problem has been
identified.
Negative school attitudes of the non-reading children will be another emerging factor,
with poor behaviour coming to the top of the list for many children.
The best written work is that designed by the teacher, preferably in small snippets
pertinent to what has just been taught and as a locking-in process to reinforce new learning.
An example: 'Hold three -able words in your head that we have been discussing, and
when you are ready, write them on your whiteboard space so I can see how well you
remember them.' Short, to the point, and immediate.
Bookwork has its place, but not for here-and-now learning.
A checklist for choosing a commercial workbook could include the teacher doing some
of the pages to determine their actual learning value. Other criteria could be such things as
determining the following:
Is each page too crowded and visually overwhelming for the less able reader?
How much colouring-in is there? (More than 5% is too much.)
Are the exercises interesting or in the same-old-same-old mould on every page?
Do all the learners look forward to doing the activities?
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Are the spaces for writing big enough?
Can oral language exercises leap out from the book?
Are the illustrations cartoonish rather than having educational validity?
Are there any creative elements on each page to individualise the learning?

The very different theories of Vygotsky and Piaget
The teacher-expert way to learn was set out by a Russian expert and researcher in
cognitive development called Lev Vygotsky (1896-1934). His work has become the
foundation for recent changes in thinking in what is termed the Social Development Theory.
(See many websites for all sorts of good information on these recently revived research
findings.)
Vygotsky's theories stress the importance of social interaction while learning, with this
learning led and guided by an expert. This is very much the philosophy behind the READING
WORKS booklets, and proudly so.
All through history great people in whatever endeavour one cares to name will more
than likely have had the benefits of being taught somewhere along the line by a teacherexpert. The best sportspeople have top coaches; child prodigies are taken to brilliant teachers.
It will be ever thus unless other factors such as geographic impossibility, lack of a local
expert or financial restraints step in the way.
Piaget, by contrast, emphasised self-initiated discovery as a system of learning, whereas
Vygotsky says that much important learning by the child occurs through social interaction
with a skilful other providing verbal interactions with the child. Vygotsky refers to this as cooperative or collaborative dialogue.
Social learning precedes development for Vygotsky, whereas for Piaget development in
universal stages precedes learning.
Piaget's theory that a child has to be ready to learn is somewhat turned on its head by
Vygotsky, who claims that the child seeks to understand the actions or instructions, then
internalises the information, using it to guide or regulate their own performance. Vygotsky
places 'more emphasis on social factors' as contributors to cognitive development.
If you want to delve more deeply into Vygotsky's work, his Zone of Proximal
Development and The More Knowledgable Other (MKO) are fascinating areas to explore.
There is still a place for self-initiated discovery, but it is less likely to come to a deadend when under the watchful eye of an accessible mentor. Wasteful wrong turns, inexact
assumptions and incorrect conclusions can be better avoided when an expert is monitoring
and guiding progress.
Some examples: A finder of some old bits of pottery may toss them aside as rubble, but
to the educated eye they could be examples of rare Etruscan art. By the age of six years, and
under the tutelage of his musician father, Mozart had spent 1300 hours at the keyboard and
was already composing.
It also needs to be added here that even 'wrong turns', such as the discovery of
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penicillin, are recognised for what they are because of the learning that had taken place
before the event.
A solid knowledge base is required for discoveries to be recognised and for creativity to
happen. The old adage, 'going from the known to the unknown' is especially pertinent here in
that skills that are far too difficult to master on one's own can be achieved more accurately
and earlier with the help of expert guidance from a more knowledgeable person.

Teaching ideas for the sounds and words of b for balloon
This example shows some 'tip of the iceberg' teaching possibilities that can transferred
to each book in the READING WORKS series.
The example comes from the Consonants book, and is given the full treatment to
demonstrate the depth of learning that can be achieved within all the pages of this series.

'At last a breeze has begun to blow
our beautiful big balloon.'

b b

'Wow! Look at the number of babysized people down below!'

balloon

Note: The first person technique is used for ease of explanation only. Teachers use their own
words, and pick and choose what to use from the many ideas set out here.
 Look at my mouth and listen carefully to hear what I do. (Say buh – balloon, buh –
baby, buh – big etc together several times. (Play some oral/aural games with these
words. e.g. I'm thinking of a word that starts with buh and which describes something
that often cries ... )
 I'll read the sentences to you and then you read them back to me. Follow my hand as it
goes under the sentences with your eyes. I might go slowly or I might go quickly …
or I might even stop somewhere. Make your eyes follow my hand as you look at the
words. (Learners will not be reading in the true sense of the word, but will be saying
the sentence from memory. However, there are many benefits here, including learning
that written language moves from left to right and that words are set out in groups of
letters with gaps in between.)
 What does your mouth look like when you say the letter bee and the sound buh? Is
there much difference? Look at the person beside you as you say them slowly. (Small
mirrors for this activity add to the learning impact.)
 I think the shape of the letter bee is a bit like a bat and a ball – like this … (Draw the
letter slowly and correctly to demonstrate its correct formation.)
 There are other letters in the alphabet that look a bit the same. Can you see any other
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letters in the prose that also have a stick and circle shape? (p as in people and d as in
down. (Teach these sounds in all sorts of ways – such as looking at children's names,
thinking up words which have these sounds and watching teacher write them. Oral
Language in Action for Beginner Readers in the Mighty Mouth Mover Series by this
author has further ideas for teaching similar letters.)
 Some letters are tall and others are small in balloon. Work out with your eyes the
difference between the tall letters and the small letters? What have you noticed?
 What letter goes lower than the rest? (p)
 What words would you say if the picture had unhappy faces and there were dark
clouds building up in the sky? Make up some words with a partner. (Optional extra:
Present as a snappy around-the-circle performance. Model some dialogue examples
first.)
 Follow my hand and read the sentences in your mind. Watch closely because I'm
going to stop suddenly and take my hand away. Hold the word I stopped at in your
mind. When I give you a silent signal, (head nod or similar), call out the word once. Is
there someone who would like to come out and be the leader for this activity?
 I'm going to read the sentences again, but this time I'm going to change one word.
Wait until I've finished and then tell me that different word. (e.g. At last a wind has
begun to blow ... and At last a breeze has begun to bombard our beautiful ...) Does
this new word have a buh in it?
 How many people do you think are speaking in this little story? (Read the text as two
groups, as two individuals and as a solo with different vocal expression for each
speaker.)
 Look at the word balloon. Has anyone noticed some double letters? Does anyone
know these double-letter names or sounds? (Explore the answers.)
 Are there other words in the text that also have double letters side by side? Are the
two letters in the word baby doubles? Explain your answer clearly in words.
 Is there another word which has two of the same letter also not together? (Wow). One
of the w letters has a capital letter and the other one a small w. Why would that be?
 What do you think these marks mean? (Inverted commas, exclamation marks, hyphen,
full stops. Explore.)
 How many capital letters on this whole page? Why do we have capital or upper case
letters?
 Look what happens when I write the first few words of the first sentence without a
space between the words. Is there a problem?
 I'll write it again, and tell me when I need to put a space between the words. Also
check to see if I make any other mistakes such as no capital letter, short letters too
tall, tall letters too short, spaces missing of in the wrong place. (This teaches
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observation, the protocols of written language, and helps learners develop an eye for
detail.)
 Let's read the two sentences again. Find a word you really like and tell me what it is.
(Individuals respond.) Make up a completely different sentence using this word. Say
your sentence around the circle one by one. As you listen, notice speakers who are
able to say every word clearly because we will also talk about this afterwards.
 Can anyone read the sentences backwards? Let's have a go in a low voice like a
grizzly bear. Why doesn't it make sense?
 Let's now read the sentences slowly from left to right in two groups, one word each.
Listen to how well we all keep together.
 What are some other interesting ways to read the sentences in their correct order?
(Different voices, pace, pitch, tempi, moods, emotions etc.)
 Watch me write the first sentence. I'll do my very best not to make a mistake.
 This time when I write, I may write the words in a slightly different order (such as A
breeze has at last begun to blow our beautiful big blue balloon.) Can anyone read
what I've written?
 The word breeze rhymes with sneeze. Ah! I can feel a poem coming on. Let me see ...
As I sat down on a hill in the breeze,
I felt rather cool, and started to sneeze. Achoo!

 I'm trying to say my rhyme again from memory. Oh – I keep forgetting it. What can I
do to help me remember it? (Elicit the answer Write it down.) What do I need to write
it down? (Writing tools.) Please say each word I write to keep me on track. I'm going
to go slowly so I can do my best writing ... (Lots of teacher talk and questioning to
keep everyone involved would happen here.)
 Are there other words that you can think up that also rhyme with breeze? (trees,
please, knees, wheeze, keys, fleas, sees, seas, he's, she's, ease, these, tease, grease etc)
(Write them on the board as learners think of them. Give clues to prompt answers if
necessary. Discuss variations in the spelling of the eeze sound but don't dwell on this
aspect for too long at this stage.)
 Have a think while you look at these eeze words. Choose two of them and think of a
sentence using them. (Allow quiet non-talking thinking time. The teacher should also
do this activity, and show via facial expressions that thinking is being done.) Render
your sentence like a famous actor with a loud voice if you think you've got a goodie.
(Accolades and applause for each speaker who volunteers to perform their creation.)
 Talking of rhyming words, what about the word look? When you are out at Recess,
think up some words that rhyme with look, and when you come in again we’ll see
how many different ones we can build into a collection. (book, took, shook, hook,
nook, cook, brook, rook, shook. Write them on the board with much discussion about
each initial sounds. Perhaps add one or two nonsense words in a separate column.)
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 The word last is an interesting one, because if I change the middle vowel sound, I can
make some entirely new words, such as lost, list, lest). I'm going to say some short
sentences using each word. I'll then say them a second time for you to pick your
favourite. Around the circle, say this favourite sentence in an unusual voice.
 Have you ever had a numb hand when you sleep on it? What does numb mean? It's
also a small word in the bigger word number. Something happens to the buh sound
when I say numb. (No longer heard, so it has become a silent letter. This establishes
the fact that there are such things as silent letters without going any deeper at this
stage.)
 Make up some different endings in your head to this sentence beginning: At last the
breeze has begun to blow my ... I think mine is going to involve a ship of some sort.
(The teacher models what is required. Sentences can then be said in random order,
with each speaker standing to say their sentence. If two stand up together, a nod by
one person can indicate who is to go first.)
 When your Year 6 Reading Buddies come in to visit us for shared story time this
afternoon, say your sentence to them. Keep it in a safe spot in your memory!
 Let's chat about hyphens. A hyphen, as in baby-sized, joins two words that need to go
together to make sense. Both are needed to describe the next word, people. You can't
have baby people or faced people, so the hyphen is needed so that the two words work
together as partners.
 A dash is a punctuation mark that looks like this – to let the reader know to pause for
a bit longer than a comma but not as long as a full stop.
 Keep an eye open for dashes and hyphens in books. (A hyphen is written so that it is
as close as possible to the go-together words on each side of it, but a dash must have a
space on either side – like this.)
 Read the two sentences in the b row to yourself, and then make up some more to
continue the conversation. Have a plan in your mind before you begin, and make up
several drafts until you find one that you like the most. Build on this scenario to make
your ideas come to life. When you are ready, share them with a partner you haven't
worked with for a while.
 At home tonight, draft in your mind a short fictitious story describing a real or
imagined balloon experience. Make it as entertaining as possible by using vivid
descriptive words. Avoid ums and ahs, and test it out loud on your family, your dog or
a soft toy – and be ready to tell it tomorrow to a partner and then around the circle.
Care would need to be taken, of course, that learners don't merely memorise the text from too
many repetitions. To avoid this, different types of explorations would be used for the following
pictures and their story sentences to avoid predictability. The aim is to stay interesting by
adding novelty, and keeping discussions vibrant and purposeful.
Good teaching involves providing a balanced mixture of visual, auditory, spoken and written to
enable learners to build on the familiar before venturing onto the new.
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That being said, it is also a feasible argument to say that children love repetition and the
security of knowing what comes next, so this aspect should also be incorporated with small
expansions into new learning territory and then back again to the safety of the familiar. All this
is dependent on how your learners respond.
The advantage is that by posing both easy and more difficult questioning, your more able
learners can be stretched while those needing reinforcement are able to be taught
simultaneously. EH

Oral language teaching ideas possible from a picture
As set out in the previous chapter regarding the words in the b for balloon example, the
ideas below show what sorts of language work is possible when studying the pictures used
throughout the series. There are far more ideas here than you need, but this set of ideas has
been written to help the teacher explore the depth of language possibilities inherent in every
illustration of each book.
 What would you call the main colour in the background? Give your answer in an
imaginative and interesting sentence – e.g. The sky is the same colour as my favourite
pair of socks, or, I want to draw a sun like the one in the picture because it is very
expressive.
 Look at the picture and the harlequin design on the balloon. In Handwriting today,
draw a balloon and make a similar harlequin pattern but use different colours. Put the
basket underneath and the sandbag weights hanging over the side. (Take a memory
picture now and store it in your mind for later.)
 Q & A session learner to learner. Examples: Why is there a rope ladder dangling off
the basket? How does this sort of balloon carry people? Why do the people and the
trees down below appear to be so small?
 What else do you think the people in the basket are saying to each other? Make up a
dialogue of your arrival, getting into the basket, seeing and hearing the balloon fill
with air, what it felt like at lift-off, other emotions, sights and sounds. (Model first.)
 You are a weather forecaster. Describe the current conditions and the forecast for later
in the day. Use a meteorological sort of voice. (The teacher needs to model several
possible answers to teach facts as well as to demonstrate fluent language usage.)
 You are now an arborist and know all about trees. Explain why you are in this
profession. (Again, model ideas and possibilities.)
 How many rungs are on the ladder? What are some other ways this length of ladder
could be used?
 Describe in words the pattern is on the balloon. (The diagonal lines are in a widely
spaced harlequin design. When closely spaced this sort of pattern is called crosshatching.) [Extra note: When a word ends in ly, as in widely spaced, a hyphen is not
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needed, even though the words are linked together in meaning.]
 What would be the best way to draw a harlequin pattern if you had to use this design
to fill a big space? Describe a possible technique in words only, such as: Use your eye
to measure distance, and keeping your lines parallel, start at the top and work down.
Slide the heel of your hand across or down the space to help keep lines straight rather
than wobbly. Keep your pencil and hand in the same position as you slide. Watch
your line as it is drawn, not the pencil tip. Use your spare hand to hold the page.
Colour in or decorate three diamond shapes only in warm colours. (Modify to suit.)
 What is the word for where the sky meets the land? (horizon) When I write the word
horizon, how could I change it into horizontal? (Note: The schwa sound is used in the
second and last syllables at the letters i and a. However, in the word horizon, the i
sound is also the i letter name. Note also that both o sounds slightly change when
pronouncing horizon and horizontal. The stressed syllable change is another
discussion point for more advanced learners, as in hor-i-zon and hor-i-zon-tal.)
 What is the opposite word to horizontal? (vertical) Extension: perpendicular.
 Is there something often found in a house near a window that is called a vertical
something? In the air, draw with your eyes closed a long slow horizontal line, and
then a long slow vertical line. (Assessment step.)
 What did we say earlier about those bags are dangling on the outside of the basket?
 Describe the clothes worn by the people in the basket even though I've covered the
picture so you can no longer see it.
 How does a balloon stay up, and how does it come back down to earth? (Hot air rises
etc.) [Some vocabulary-rich science experiments would fit in well here.]
 Would you call this picture realistic or stylised? What do you think stylised means?
 What do you think of when I say the words inflate and deflate? Can you work out
what they might mean? Remember that I am talking about a balloon.
 Listen to these sentences: The captain had to jettison some of the ship's cargo in the
fierce storm. The explorer had to jettison three of his hot-air balloon's sandbags to
stop him crashing into the trees on the hill. What do you think jettison means?
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Simple through to advanced vocabulary expansion
On this page is an example showing what is possible by taking just one word and filling
it out to explore vocabulary. It also demonstrates where discussions can lead and how the
imagination can be sparked. Careers have sprung from such beginnings!
tr
words

tree
terminology

tray
trip
try
trick

trunk
leaf
leaves
stomata
twigs
branch
branches
roots
canopy
crown
forest floor
leaf litter
bark
seeds
timber
lumber

true

rhyming
words
me
be
she
he
we
see
bee
knee
flea
key

scientific words

wood words

osmosis
photosynthesis
chlorophyll
eco-system
micro-climate
capillary action
annual ring
arboreal
emergents
understory
abaxial (under
side of a leaf)
adaxial (upper
side of a leaf)
oxygenate

hardwood
softwood
maple
mahogany
cherry
walnut
teak
ash
hickory
beech
birch
cedar
spruce
rosewood

carbon dioxide

tree groups
avenue
grove
dell
glade
clearing
copse
coppice
orchard
wood
forest
bush
scrub

descriptive
words/phrases
shady
tall and majestic
spreading
cherry/plum/apricot
tree-lined
apple-blossom
autumnal
towering
rainforest
temperate climate

tree types

tree words
tree
dependants
birds
nests
insects
bees
lizards
primates
ants
centipedes
slaters

evergreen
deciduous
conifers
plantation
palm
maple
birch
fruit
pine
oak
eucalyptus
redwoods
poplar

the arts and some examples
songs – The Oak and the Ash
poetry – Trees by Joyce Kilmer
paintings – Olive Trees – van Gogh
drawings – 100s on the internet
music – The Lindenbaum Schubert
dance – Nutcracker Suite
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tree shapes
V-shaped
round
oval
pyramidal
fountain
weeping
columnar
layered
full-crowned
mast
vase
shrubby

leaf shapes
oval
ovate
oblong
lanceolate
reniform
peltate
cordate
obcordate
sagittate
hastate
needle
scale
falcate
obovate
spatulate
elliptical
deltoid
rhombic
pinnate
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Teaching upper case letters
Similar to the lower case Alphabet Sound Chart for Beginner Readers, teaching upper
case letter shapes and their sounds can be done by using real upper case words to make an
Alphabet Sound Chart for Upper Case Letters. ('Chant the Chart' at regular intervals.)
Choices of words could be the names of members of the class, local towns, or names of
countries, as shown here. Add photos, flags or drawings to suit.

A A
Africa

B B
Borneo

C C
Canada

D D
Denmark

E E
Ethiopia

F F
France

G G
Greece

H H
Hungary

I I
Iceland

J J
Japan

K K
Korea

L L
Latvia

M M
Mexico

N N
Norway

O O
Oman

P P
Poland

Q Q
Qatar

R R
Russia

S S
Spain

T T
Turkey

U U
Uganda

V V
Venezuela

W W
Western
Sahara

X X (ks
Mexico

Y Y
Yemen

Z Z
Zambia
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Matching upper and lower case letters
Use this idea to show not just the shapes of upper and lower case letters, but also their
purpose. Add illustrations to suit. (One letter per learner in a class scenario works well.)

A a A a

B b B b

C c C c

D d D d

Adam's apples

Billy's buggy

Colin's cats

Danny's dogs

Amy's acorns

Cindy's cents

The brain learns through consistencies – but what if these are
missing?
An example: Some children are totally unable to hear the correct pronunciation of
similar words in normal rapid-fire speech, and therein lies a serious problem. The words bad
and dad, for example, are acoustically identical except for the first 30 or so milliseconds.
Add additional but often-found negatives such as poor articulation by the teacher, less than
perfect learner hearing ability, or not being having a direct and unrestricted sight line to the
teacher's face, and the learning environment can become very unstable.
The letters b and d are not only notoriously difficult for many children to hear as being
different, but they also look similar – another very common cause of confusion.
Solution: Both the letter and the sound for b can be taught pictorially and aurally as a
bat and a ball, while d can be taught as a drum followed by a drumstick. Such memory aids
are easy to invent, and are worth their weight!

(See pictures for d and p in Oral Language in Action for Beginner Readers by this author.)
Further gaps in understanding can be explained when considering the similar mouth
positions involved in pronouncing the hard g, j and d phonemes. The lips don't really move;
just the tongue changes slightly, and this is done inside the mouth and so cannot be readily
observed. (Discussing slight tongue positions is a particularly valuable discussion topic.)
For an adult teaching a child to hear and use closely related sounds, face-to-face
learning in a quiet, non-distracting environment is highly desirable so that these
mouth/tongue/sound differentiations can be demonstrated and echoed without ambiguity.
Exaggeration works particularly well when teaching how sounds are formed by the mouth,
and it adds humour and a happy lightness of touch.
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The In and Out Sound Game
This game would come after teaching the sounds of language and doing a great many
oral language activities.
Colour-blindness will probably be an issue for at least one boy in the average class,
(quietly know who they are), so simple shapes are good to have at the ready as a substitute.
Method: Cut out about ten squares of light card in six bright colours to the size that
best suits the space available. Group them roughly on a desk and call this the kitty.

How to play: The teacher or literacy coach places three differently coloured squares in a row
in front of the learner and explains and demonstrates how each colour represents a sound –
e.g. hat could be shown as

h a t (Point and go L to R slowly.)

Strategy: 'If this is hat, how can I change it to mat? hat mat. To my ears, the first
sound is different, so out goes the yellow square and in goes, let's see, a red one.'

'If this is mat, how can I change it to met? Which square now needs to be changed?

(Work with the learner, gradually handing over to them.)

Some more word-string suggestions:
(Note: two-sound words may be more difficult than three-sound words.)
it at an am as is
go so no ho he ha pa ma me be
bed bad bid bud bod bon bin ban ran can cap
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tip tap top hop pop pod rod cod kid kip
can cap map sap sip nip pip tip tap tan fan fun run
bag rag rig rib bib bit hit sit sat rat ran ram rut hut
tug rug hug hum him ham hat hit wit fit fin fan ban bun

(Note: Repetition is comforting for many learners.)

Grapes and apples
The myriad fonts available for screen-based and printed materials can make recognizing
some characters difficult. In particular, g and a letter shapes can cause confusion if they
aren't explained. Here's an idea to try.
Draw a red apple in the box of each a letter, and a green grape in the box of each g letter.

g

g

a

g

a

g

g

a

g

a

And one for older learners: Devise and write a sentence with as many a and g letters
as possible. Write it several times, using unusual double-storey fonts for each g and
a.

Left to right eye movement
Eye movement from left to right and then making the quick down to a new line of text
are other areas that need teaching. Watching a reader's eyelashes can provide a few handy
clues as to whether their eye moment is flowing evenly left to right or jumping back and
forwards between words.
The short lines of text in the sentences of READING WORKS enable the teacher to help
'steer' these eye movements of the beginner reader by guiding the focus along smoothly with
hand or finger movements in a left to right direction. A quick sweep of the hand and slightly
down also helps train the eyes to make this interline jump easy and eventually automatic. For
some learners, the eye muscles have to be given time and practice to do this automatically.

The illustrations in READING WORKS have been turned to face the
right to help lock in this left- to-right-eye movement.
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The better the vocabulary the better the thinking
Without words, thinking cannot take place. A good command of language has benefits
beyond price.
Quality teaching doesn't hold back, water down or censor 'big words' with the
assumption that they are too difficult for young children. Even if a learner doesn't understand
the meaning the first time it is heard, hearing it again at a later time will jolt a spark of
recognition and thus make its absorption easier.
A good memory needs thinking skills, and good thinking skills come from knowing
words.
Giving young learners a rich vocabulary is providing a substantial thinking environment
that raises quality learning to a higher plane. The converse is also true.
In other words – don't hold back on using advanced terminology or adult-level
vocabulary Give their meaning in passing, and use often.

Some L to R ideas for early readers
For many struggling early readers, the all-important left to right pattern of spoken
sounds as in words is not second nature. For all beginners, teach this by putting rows of
pictures e.g. animals, toys, family (mother, father, boy, girl, baby etc) in a line across a
whiteboard ledge. Ask learners to name them in a left to right order using different voices for
variety, such as high, low, middle, slow, fast, sleepy, happy and so on. Demonstrate and do a
great many examples of this sort of exercise until the left to right eye movement and spoken
fluency of instant word recall is well established.
 Memory and concentration development: After many readings of a sequence of
pictures such as those below, say something along the lines of, Close your eyes while
I take one card off the ledge and leave a space. Open your eyes, say the row of
pictures but this time put in the name of the one missing. (Put cards in and out ad lib.
Reverse roles, but make some 'errors' and have the learners correct you.)

….
 Rearrange the set of pictures (such as the animals above) into categories for
vocabulary extension, oral expression, general knowledge and thinking skill
development. Ideas to try:
 arrange from smallest to largest
 sort into alphabetical order by the initial/final letter of each animal's name
 list long name to shortest name by counting the letters in each word
 divide into herbivores and carnivores
 sort into tail lengths/ear size/foot types/leg lengths
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 discuss L to R each animal's special characteristics, such as antlers, a mane, a
curly tail, thick wool/fur/coat
 names of babies, male and female adults
 pale to dark colour
 noisiest to quietest
 wild or domesticated etc
 Tell me a story. Show a large simple one-topic picture such as the one below. Each
learner looks at it and prepares a sentence or short story in their mind to go with it.

Why is it so important to have a live teacher/literacy coach?
The expert leading the novice on to greater things follows the Vygotsky philosophy,
and as any sports fan will testify, the better the coaching, the better the result. Good learning
is multi-sensory and face-to-face. The coming generation, 'digital natives', are already
showing signs of having less empathy, shorter attention spans, being desensitised to the
needs and feelings of others, and having higher levels of aggression and lower rates of prosocial behaviour. The teacher in the classroom is not just a role model to demonstrate good
interpersonal skills, but can tailor the learning pace to suit each person, steering their
progress as a personal trainer, social tutor, mentor and learning guide.

Why isn't READING WORKS electronically animated?
The pace of animated electronic learning, by its very nature, isn't easily able to suit
each viewer's level of understanding, and so runs the risk of being too slow, too fast, too
immature, too cutesy or too detailed to be of best-practice value. Time to ponder the
moment, to add aural, oral and written comments with another person doesn't really work in
an electronic scenario. Other concerns are that in animations, particularly those with spoken
texts, what is heard may not be the local accent. Spelling may also reflect a different set of
rules, and so creates confusion. Another issue is that the speaker's face is usually not seen to
demonstrate mouth positions, show breathing techniques or portray inherent meanings via
facial expressions. And – many children regard animation as baby-stuff rather than real
school, 'I'm here to learn' material.

Where are the cartoon animals to keep young learners on task?
For many children, cartoon characters ad infinitum in educational media do not satisfy
a hunger to learn about the real world and how they fit into it. A talking frog, for instance, is
denying children the pleasure of seeing a real frog being a real frog. Those who have had
few opportunities to learn about animals, plants and the geographic wonders of the world are
especially in need of knowing the true story of what's out there – and experiencing a feeling
of affinity for things untouched by the human hand.
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The mini-story sentences and pictures in READING WORKS have been designed and selected
specifically to stimulate interactive expert-led discussions, to join together oracy, speech clarity,
vocabulary development, the imagination, phoneme and grapheme knowledge, the
undertanding in situ of syntax, grammar and meaning, all tied together with understanding.
As a bonus, the real-world scenarios of humans doing human things provide the sparkle of
entertainment via understated wry humour to make the learning less schoolish and more in
keeping with life beyond the classroom walls.

Interactive oral-language skill development
The overriding principal behind the READING WORKS intensive English language
sound/symbol tuition is to provide teachers, (literacy coaches, parents, siblings, carers et al)
with a no gaps, an all-inclusive system on which they can base their teaching.
These books are designed to be enjoyed – and to do a thorough job.
They are built for demonstrating, involving and getting into the basic elements of
learning how to speak and read English. Writing is not forgotten, but oral language and its
partner, visual recognition of sound with symbol, are paramount.
This method of teaching and learning requires a live teacher working with their students in the
same physical space so that two-way dialogues take place. Lessons therefore involve interactive
conversations between teacher to learners and between learners and fellow learners.

EH

Another vital voice is the self-talk component, where the mind is busy thinking,
drafting answers, assimilating, manipulating and re-organising thoughts in the light of new
information that has just come in from external sources.
This sort of learning shares experiences, adds valuable new ideas and creative touches,
fixes misunderstandings on the spot, and provides new data at the moment they're needed.
As a result, this method has every chance of being able to provide more than the sum of
its parts because it involves face-to-face, body-language rich and close-range guided
learning. It can be tailored to suit those learners and that teacher at that particular time and
place – and in the local accent of spoken English.
In amongst all this language interaction, the self-talk thinking part can be given the time
it deserves by enabling a quietness to be interspersed with the conversational lessons.
This quietness should just happen naturally because everyone will be busily occupied
with a cerebral task that of its own accord will enable a thinking quietness to reign. Such
stillness may last for 30 minutes, or for less than a minute, but the brain and the senses need
this chat-free 'time out' to re-gather thoughts and re-process ideas. (All-day noise is also
stressful for all parties.)
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Lots of lesson ideas to incorporate with READING WORKS
Below are some simple elementary early-stages teaching ideas to use in tandem with
the series. Teachers will of course modify, extend, manipulate, embellish, expand, bounce
off, detour, build on and develop activities to suit their circumstances and children's needs
and backgrounds.
Warm-up mouth exercises of stretching, opening, exhaling are good lesson starters.
Tongue twisters are also excellent for getting the ears and mouths ready for discerning the
finer differences of sounds and enunciation/pronunciation. Go at a pace that is beneficial
rather than competitive.
Teach the alphabet with alphabet cards that are easy for everyone to see and arrange
and rearrange on a ledge at eye height.
Suggested questions:
Let's take out the vowels and see what's left.
Which lower case letters are descenders/ascenders/x-height?
Which letters are able to go together?' (pairs: th, ch, ph, sh, st, wh etc; triplets: str, ain, air, ear,
ing, ang, ung etc; quads: ough, eigh, tion etc)
Which letter names rhyme? (b, c, d, e, g, p, t, v - and in the US, z).

Echoes and Mirrors Game. Suggested dialogue: 'Look at my face while I say the
sound for this letter.' (Hold up card or write letter on board.) 'Watch my mouth while I say it
and then be my echo to say it in the same way. Be my silent mirror and copy the shape of my
mouth as I say all of the sounds that belong to this letter. Now be my mirror and add an echo
simultaneously.'
Study sounds by reading and discussing as many pages in the READING WORKS books
as the learners can manage without fatigue. Let the investigation chats of the detail happen
naturally so that they are in conversation mode rather than in an artificially schoolish one.
Pass a sound around the circle. Do this so that each sound is audible to everyone to
make it a good listening and aural discrimination game.
Learners should look at the person to whom they are giving the sound for accuracy.
(Listening, sound identification and pronunciation skill development values. Adding funny
voices adds novelty.)
Explore different English alphabet fonts on the internet. There are some very
beautiful ones available and which learners could use as ideas to design different ways to
write their name. Make this an exploration venture that can be recorded in a book called
along the lines of My Everything Scrapbook. It is also a happy way to encourage partner and
group conversations because everyone is doing something different and contributing to a
connecting theme.
'What is the same about the words in this series? hat, hot, heart, heat, hurt, height,
hit … Are there any others?' (hut, hate, hoot) Use this idea to create many more.
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'Who is the odd man out in this series?' man, men, main, mine, mean, name, mourn,
moan, moon. 'Why? Give your answer in a full and well-explained sentence.' (Do purely
aural/oral work on this sort of thing before moving onto combining aural, oral and visual.
More able children will model how to give a full answer.)
Send a vocal sound around the circle with your eyes closed. 'Do not come in too
early or too late. Try to speak to the beat.' (Triangle accompaniment establishing a soft beat
can teach how to match an external sound with an internal one.) Those who have trouble with
this may have a hearing problem (check this possibility) so suggest using a lifeline of holding
hands with those alongside waiting to feel the squeeze of 'here's the sound' signal.
Speaking tips: 'Explain your answer to the class clearly and without getting tangled.
Avoid ums and ahs. Speak so that everyone can hear you. Keep your explanation succinct,
well-constructed and tight.' (Five year-olds are quite capable of doing this with perhaps a bit
more exaggeration and at a slower pace.) Add grown-up words such as succinct because
children are particularly quick at language learning throughout their primary years.
What are the vowels/consonants in the alphabet? How many vowels in your name?
How many consonants? What about your mother's name? Write your name but leave a blank
space where the vowels/consonants go. How does it look?' etc.
Follow my hand with your eyes. As I read and point to the words in these story
sentences, say the words fluently and at the same speed as my hand as it goes smoothly from
left to right under the words. (Vary pace and volume.) Say only every second word while you
think the in-between word in your mind. Try to keep exactly together so that the group
sounds like one person speaking. Now say every third word as my hand goes under it. Don't
jump the gun ...' etc
Teach well-selected idioms and proverbs along the way to add flavour to your
teaching. Turn proverbs into art/drawing topics and movement ostinato creations. (Repeat the
rhythm of a proverb and add it to a partner or quartet movement sequence to help develop the
skills of co-operation, discussion, memorisation, performance, body co-ordination and
creativity). Proverbs can also provide a topic as the final line in written or oral story telling.
Teach learners to have a day or so of thinking time to mentally design first drafts and plan
the storyline or plot.
Demonstrate 'out loud' how to think through how to put together a Beginning,
Middle and End for an activity such as the one above. The End would be reciting the
proverb. Begin simply with just a sentence per section, and build from there. This is the sort
of activity that can awaken the skills of a top writer. (Many great achievers throughout
history and in our present time thank a teacher for opening the door that led them to their
success.)
What are the names of all the colours, tones and shades in the picture? If I wanted
to draw part of it, I would do it like this. What part is it? Explain in words rather than
pointing to the picture. (Directional words such as to the left of, under, beside, on top of etc
would be taught in the pre-discussion to this activity.)
Watch how I write and talk about the formation of letters in this phrase from a
sentence. Say the letter names in your head as I write. If I turn around, say the letter name out
loud to me. Now I wonder if anyone can say a sound for the letters I point to …
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Listen to how this sound appears in different places in words. For example, think
about the z sound written as s as in roses and raspberries. Now look at how the c sound says
s in these words: place, peace, purse, lice, force, lace, rice. Can you hear how the letter s
(ess) has a z sound in these words: plays, peas, purrs, lies, fours, lays, rise. Now compare the
two lists: place – plays; peace – peas; purse – purrs; lice – lies; force – fours; lace – lays;
rice – rise. Pick two favourite words from these lists and write them from memory.
(Immediate writing is essential. Going to desks causes too long a delay.)
Look at the picture that goes with this word. What are some of the possible
explanations as to why (e.g.) the man in the suit is running as if his life depended on it?
Think up some ideas for a few moments, change them in your mind to make them as
interesting as possible, rehearse your sentence in your head and then when you can see
someone else in the room ready to say their sentence, go and do a Story Exchange. Use a
friendly gesture to indicate who goes first.
After everyone has told their story, I will choose three people to recite theirs to the
class/group, so be ready! There will be a mark out of ten for each performance.
Teaching ideas: When giving comments on a story in formal situations as described above,
include learning elements such as fluency, clarity, interesting words, phrases used, adding a
surprise element, the ability to hold the audience's attention etc.
Accepting constructive criticism without falling apart, and receiving compliments without selfagrandisement (discourage high fives, punching the air etc) provides emotional intelligence
development.

Demonstrate a sentence for less-experienced children, such as: 'Mr Humphreys, an
accountant, thought it was Saturday until he saw children going to school, so this is why he is
in a very great hurry to catch a bus to the city.' Less experienced children can use this idea as
a framework for their story just by changing the name, the job, and/or why he realised it was
a weekday. Go from the simple to the more complex.
What marks that are not words can you see in the story sentences? (punctuation)
What do I do when I come to this little hook? Does anyone know what it is called?
Which letter shape would be bigger, do you think – upper case or lower case?
Expand on this. Involve proper nouns, sentence beginnings, titles and so on. Do this in small
doses rather than all at once. Look at story books to count the upper case letters on a page.

Need-to-know-matters before formal literacy lessons start
There can be no guarantee that every new learner has enough background knowledge of
language to make phoneme discussions, grapheme matching sound to letter, remembering
sight words and learning to read the next logical step.
Many early learners arrive at school with what used to be considered as normal pre-assumed
language knowledge. Today's world of working parents, busy lives, too much television, poorer
parenting skills, no extended family, fewer books read in households, and an ever-increasing
social disharmony can perhaps be blamed for a lowering of literacy standards in the general
population. Family distress, health issues, hunger, thirst, being cold can be added to this list. EH
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The fact that a growing number of people attending school every day for many years
and being taught by professional teachers is not producing good results is a reason to study
what's missing. Speaking and conversing to understand how the world of language works is
very much worth pursuing as part of the pre-reading literacy 'package' of essentials.
Another major and imperative part of being ready to learn to read and speak centres
around the ability to think, of being able to manipulate thoughts, ideas and concepts in the
brain, formulate and then give a suitable verbal response.
If there is a hearing, visual, emotional, physical or mental disadvantage added to an
already impoverished learning environment, another young life could be damaged.
Regarding learning to read, rather than a 'let's get on with it' eagerness of a beginner
starting school, a disillusionment sets in that school is a place of distress and bewilderment.
And so begins the long unhappy road of feeling inadequate.

Identifying problems is the first step towards fixing them
A lot of confusion for many beginner learners of English is that words are heard as a
flowing, joined up stream of sounds without the essential gaps (junctures) that are needed to
separate them. A learner will become hopelessly lost in a sentence spoken as this:
Language is onestreamofsoundsputotgetherthatmayormaynothavemeaning.
If there is a background of not seeing printed text, not seeing or hearing someone read
aloud from a book, paper or magazine, and then being put into a situation where very
complex concepts (letter shapes, sounds, phonemes, graphemes, phonics, matching a written
shape to a picture spaces between words, adding punctuation) are required, the seeds for
failure are being well and truly sown.
Put a struggling learner in a group where everyone else seems to know what to do is not
going to work, no matter how hard they try to follow what's going on. Chronic emotional
distress can quickly enter the picture.
In the following section, to fill in these missing links are suggested. In addition, ideas to
simultaneously enrich the language portfolio of learners who have had the benefits of a
nourishing literacy and oracy background are also provided.

Language enrichment suggestions for all abilities and ages
Create language-rich togetherness discussions about rhymes, picture books, nature
walks and anything and everything that involves oral language. Ensure there is a great deal of
repetition and daily mirror chats (see next point), especially for those with a non-English
background.
 Do Mirror Chats are where the teacher (literacy coach/parent) and the learner/s face a
mirror large enough for all participants to see each other comfortably. The teacher
says words, sounds, short phrases, rhymes so that the mouth shape can be seen by the
learners, and the teacher can both see the responses and identify accuracy as well as
difficulties.
 The mouth shape, the way to lips, tongue and jaw move are particularly important in
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not only teaching clear enunciation, but in the diagnosis of problems. It is not good
practice to teach the th, f and h sounds, for example, when they cannot be said
correctly, let alone heard as being different. Cards showing the letter representative
for the sounds can be introduced if the learners are orally/aurally ready.
 Mirror Partners is a variation of the above. Singing songs and saying rhymes together
while facing a partner are good additions to a repertoire of oral language enrichment
ideas.

Do everything in a left to right movement.
 The Big Tomato listening game: (a variation of Simon Says) Choose a leader who
then comes to the front. He is the Big Tomato who gives orders to the troops on
parade. Perhaps add a prop such as a jacket from a disposal store. (This game is the
same as Simon Says ...)
'The Big Tomato says Chins up. The Big Tomato says Attention! Stand at ease' etc.
Each Big Tomato has to be very bossy and loud, and quick to notice the slightest movement
made at the wrong time.

 Do not go to a more difficult reading activity if the previous one is not yet strongly
competent. Repetition is comforting for most learners, so don't assume boredom –
BUT – watch for negative body language or poor return eye contact because these are
very helpful indicators that it is time to change tactics or to refresh the method or
material being taught. Add novelty or something unexpexcted every now and again
during any repetition so that the element of surprise maintains peak learning.
 Speak clearly at all times, perhaps exaggerating and saying words slowly and with a
great deal of purposeful mouth movement and clear articulation. Make sure there is
especially constant eye contact, especially between you and less able learners.
 Teach those with a short attention span to play stare-bear type activities where you
use a stopwatch to measure how long they can look at a tray of toys while you talk to
them on what to notice. Move on at a later stage to silent stare-bear activities. Ask
pertinent questions with eyes on you rather than the picture or object/s to test
observation, the ability to recall and the word knowledge to describe what was seen.
 Nature walks and talks are not just a way to enjoy some outside air and stretch the
legs, but are socially pleasant, can teach in-the-field science, help develop awareness
and observation skills and be language enriching.
Examples: Look at that bird on the tree over there. I wonder what it eats. (This could
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be the start of an all-involving discussion and research that stretches of its own accord
over many days, with the potential to ignite a life-long interest for the participants.)
Another: I can feel a breeze on my face. How can I work out from which direction it's
blowing? What would be a good way to measure how strong the wind is blowing and
keep a record of it?
 An outdoor classroom where discussions can be pursued in more detail would be a
great asset for any school. Fixed benches (arranged in a circle works well) so that
everyone can see and hear each other has the potential to trigger all sorts of happy
learning times. In an ideal scenario, a winter conservatory-style classroom or an
outdoor room seasonally adjusted to suit the local climate would be wondrous indeed.
 Copy my sentence – again, these are echo exercises, and can very gradually be
increased in length and complexity. Learners echo each sentence after it is modelled
by the teacher.
Below is an example that includes expressive movement that builds into an actionstory scenario. (Assessment step: Watch responses to check that everyone is involved and
saying all the words.) In widely varying ability groups, alternate simple phrases with
more complicated ones so that eveyone is catered for at their level.
Hats off, everyone! Here comes the king! Bow low, everyone. The king is riding by.

Oh no!

Oh no! What's happened, Prime Minister? I'm afraid the king has fallen off his horse! Is he
hurt? Is he injured? Who is holding the horse's bridle and reins?
to the rescue.

A little old lady has come

etc

Stop at a critical moment and invite contributions from the floor.
 Play with rhymes and rhythms – for example, add a triangle beat to poems and
simple couplets; clap on all the ing words in sentences you (the teacher) makes up. Ad
lib lots more along these lines.
 Say rhymes and poems around the circle, a line or word each, then with eyes closed
to enhance listening.
Other ideas for adding variety: Start in different places of the rhyme; use an unusual voice such
as a yapping maltese terrier, a cranky lady, a tired dad after a busy day at work, a crying
toddler. Say the rhyme exactly together with a partner with some choreography to match.
Use silent language as if you live in a planet with no air (no sound waves to carry the voice).
Make up a clever second verse that might be good enough to be published. Prepare to recite it
as a performance.
(Oral Language in Action by this author has hundreds of original oral language ideas and resources
easily adaptable to suit all ability levels and age groups.)

 Make a class or personal scrapbook of favourite poems, story phrases and
paragraphs, songs, pictures, words worth remembering and drawings. Schedule a
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Look at my Scrapbook discussion time in small groups on the last Friday of every
month.
 Invite parents, (dads especially), local VIPs, neighbours who live near the school and
similar to present talks to the class on a range of topics. Teach the formalities of
inviting, how to ask questions, thanking, and so on. Other teachers and the school
principal could be on this invitation list to strengthen the school-family feeling.
 Oracy around the circle. This idea is only limited by the teacher's imagination.
Some ideas for around-the-circle speaking activities: say your name; a favourite food
/colour/fruit/vegetable/game etc; count to six over and over around the circle – when
you come to six, the next person starts at one while keeping the beat; say your word
while beating time with an untuned persussion instrument or clapping; play or clap
the rhythmic pattern slow slow quick quick slow each around the circle while
listening to to music – and so on. (The Radetzky March is a good piece for this.)
 Combine movement and speech. One idea with many possibilities: 'Listen to this
proverb – Don't cry over spilt milk! Make up a flowing ostinato movement sequence
of four ideas with a partner as you say the proverb over and over together – e.g. arms
in air for Don't; touch shoulders for cry over; bend from the waist for spilt and stand
up again on milk (then start again). Demonstrate several ideas to teach what is
possible. Mention low, middle and high spaces.
 Add actions to words. For example: Jump in the air on just the first beat of a nursery
rhyme –
e.g. Baa Baa black sheep Have you any wool? Yes sir yes sir, Three
bags full etc. Assessment of independent thinking: Make up your own one-beat
movement as we all say the rhyme.
All young learners should know at least twenty nursery rhymes and short poems from memory
in their first year of school. EH

 Tell and retell stories with repeated phrases such as You can't catch me, I'm the
gingerbread man! where learners join in for the chorus-like words.
 Count to twenty but miss every second number while filling the space with a clap.
Do this slowly, but suggest practising a chosen set of numbers at home ready for a
very fast speed performance the next day. Have a Class Merit Card for the winner.
A collection of Ten Merit Cards entered artistically into a personal scrapbook could earn
certain classroom privileges such as a small book prize or a coupon for the tuckshop. Merit
Cards should be hard to acquire so that effort justifies the honour.

 Where's the black sheep? Have learners listen to all sorts of sounds and words and
wriggle their fingers (so only you can see who is responding correctly and who is not)
when they hear the one that doesn't fit. Say these twice so that the responses are only
done in the second hearing. Below are some ideas: (Note that these are all oral/aural.)
c

c

c

d

c

c
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p b

p

p

p

h l

h

h h

p
h

sprint squint sprint sprint
queen of tarts
roly poly

queen of hearts

roly poly

roly poly

queen of tarts
poly roly roly poly

 Continue my pattern Learners listen to a row of words, and when they're in the
groove, so to speak, they continue the pattern with one-by-one called-out examples.
All sorts of extensions can be given to keep the learning fresh and vibrant such as
adding an animal noise after each word, stretching out each word to be two seconds
long, putting in an abstract action unrelated to a chosen word, using a squawky voice
for every first word in the pattern and so on.
Have learners make the suggestions after the idea has been established.
cat dog sheep cat dog sheep cat dog sheep …
willow wallow whale willow wallow whale
hot cold tepid frozen hot cold tepid frozen
hat socks belt sausages hat socks belt sausages
birds bats bullants bricks birds bats bullants bricks
one seven nine thirteen
London New York Paris (local town)

The enjoyment rather than the labour of language is the aim with all the above
exercises. Word-exploration activities as a normal part of day-to-day teaching can be a
healthy preventative measure to counteract that frightening statement by many young
learners that they 'don't like reading.'
When teacher-directed talking is right, reading and writing become a natural and
pleasurable progression.

Active listening and protocols for asking questions
A most effective sort of interactive classroom is one where there are alternating onevoice-expert sessions, partner conversations, groups working together on a set task, whole
class presentations – or no talk at all. In amongst all this is that essential element of good
learning and listening. Along with this good listening is thinking.
Teachers often despair that their students do not listen very well, but are unable to fix
the problem apart from telling their charges in an ever-increasing volume To Listen.
A few classroom protocols are easy to teach and will promote better listening habits.
Some of these ideas are:
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Establish a rule that thinking has to be done before raising the hand to ask a question.
Some children are all too quick to ask the help of not just the teacher but also of other
children, and this can be very disruptive for everyone. It is better to say that the following
section of work is independent. (Discussion lessons can be specified as being partner or trio,
etc.)
Rather than putting up a hand at the moment of puzzlement, the silent 'red pencil for
help' resting on the ear can be a signal to the teacher or a helper child expert for that lesson
that assistance is needed. However, along with this can be the proviso that if a problem is to
do with something that was taught a few moments earlier and where poor listening is the
reason for confusion, say in a friendly voice that it won't be answered until more thinking has
been done.
Body language is a very good way to assess the quality of listening happening during a
lesson. The eyes especially are a way the observant teacher can determine whether or not
good listening is happening. (This is another reason why having a direct sight-line between
learners and the teacher is so important.) Glazing over, looking but not seeing, fiddling with
clothing etc are easy to observe and a must to remedy.
When a question is answered too softly by a learner and needs to be heard by the rest of
the class, the instinct is for the teacher to repeat that answer in a loud voice so that everyone
knows what was said. It is much better to have a protocol in place that requires any public
(i.e. group or whole class) answer to be well projected and clearly said so that everyone can
hear it first time. Those who don't comply are met with a teacher's comment such as, 'I can't
hear you', and moving straight on to another learner's answer.
Teaching how to project one's voice is a valuable lesson in itself, and should be taught
on a stage in a large hall if available or outside. Children are very good at projecting their
voices in the playground as every teacher can attest, so bringing this vocal awareness into the
classroom makes life a lot easier and enables learning to be more efficient and streamlined.
Learners also need to know how to make questions and comments succinct and to the
point. A good question is a very valuable part of interactive learning, but knowing what to
ask and when to ask is where the elements of good manners come into the picture! Even fiveyear-olds can be taught (by modelling good and bad questions) to choose the right moment to
ask a question. Interrupting everyone's flow of ideas or thoughts can then be avoided.
When the teacher does not want to have any interruptions, it can be helpful to say that
questions will be answered when you invite them a bit later. Say something such as, 'Hold
your questions in your mind until I say "Are there any questions?", but keep listening
because I may answer your question in what I am about to say'.

Learning problems happen so easily
If the classroom is a place where the learner feels alone in a sea of critics ready to
ridicule or laugh at a mistake, (and this includes the teacher's body language and facial
expression), embarrassment and humiliation soon become the order of the day. Such a place
is not only daunting and frightening, it is where poor learning and bad behaviour often take
over as safety nets for those constantly on the outer.
In a classroom where each learner's needs are the most important factors (rather than
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test results), a sense of 'getting somewhere because I know I can and because my teacher
believes in me' sort of climate will prevail.
Learning in an encouraging and family-like environment is based on a foundation of
trust and support, travelling together as a group with the teacher-expert as the 'tour guide'
initiating proceedings and making the learning journey exciting, challenging, but never
daunting. In this sort of scenario, school can be something to be looked forward to every day.

Spoken language makes all learning more visible
To think about this point, the quotations listed below are worth reading, not only for
their eloquence but for the substance of their message. The Russian psychologist Vygotsky
holds centre stage for these philosophies because of his wisdom on the value of language and
the vital place it holds in the classroom.
Here are some bon mots you might enjoy …
 Language plays a central role in mental development. Thought is not merely
expressed in words – it comes into existence through them.
 Our internal voice (or private talk) happens because our minds are at work using
words. (Piaget refers to a child's inner thoughts or private talk internal talk as
'egocentric speech' and which disappears as a child matured. Vygotsky, on the other
hand, considers all speech to have a communicative function, interacting and
influencing the thinking and learning processes, and which continues beyond
childhood to operate as an inner consciousness called verbal thinking.)
 Children learn most effectively through interaction with a more knowledgeable
person. (Piaget encourages children to learn in a 'discovery sandpit'. Vygotsky
prompts children to tackle a 'cognitive climbing frame.') Edwards and Mercer, 1987
 Vygotsky believes in the value of instruction rather than discovery, and learning as a
social communicative process.
 What a child can do today in co-operation with a significant other can be done
alone tomorrow.
 The acquisition of language is the most influential part of a child's life.
 The only good instruction is that which marches ahead of development and leads it.
Instruction needs to aim at the ripening functions rather than at the already ripe.
 Instead of measuring what a child can do alone (i.e. testing), intelligence can be better
measured by what a child can do after skilful tuition.
 Piaget believed that intelligence comes about as the result of interaction with the
surroundings and that learning takes place after development. This means that
learning is only possible after a given stage of development has been reached, hence
the terms reading and writing readiness.
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 The process of verbalising gives substance to thinking. The broader and richer the
language experience that is provided, the more likely quality learning will take place.
 Talk is both the medium and the tool for learning.
Similar points from Literacy and Learning through Talk (Open University Press) by
Roy Corden on the importance of talk are touched on here:
 Reading is not just word recognition, or just being able to say the word or words on a
page without understanding the meaning. It has to have the additional layer (or mind
picture) so that it portrays an understanding of the author's intention.
 Talk helps children grasp new ideas and understand concepts.
 Some children will read a word just once to recognise it again in a different context
and time. Others will need twenty or more exposures before it is embedded in the
memory.
 The average child needs between four and forty exposures before word recognition is
automatic.
A substantial body of research demonstrates the relationship between talk, academic
empowerment and achievement. The more active and able to retain, manipulate, call
upon one's personal vocabulary, juggle it all around in the mind, picture the ideas via
mental imagery, add related ideas, create new inferences, put in an entertainment
factor, give a descriptive example, retell an experience, and include a fresh
hypothesis the more a person is able to fit in with the language-based world in which
we live.
Going on to then edit the whole package and work out a response, spoken or silent,
in the brain in just a few seconds only comes with experience.
Impoverished indeed is the person unable to represent themselves well through
spoken language. This is reason enough to suggest that purpose-based development
needs to begin early in a child's life. EH

Interactive oracy
An understanding of shades of meaning through context is purposely given free rein in
READING WORKS through the immediacy of the one-sentence mini-stories. Vocal
inflexion and the rhythm of language (i.e. where to place the emphases and where not to do
so) are a sizeable part of this learning. This is where the teacher/parent provides the expert's
knowledge model.
Electronic education certainly has its place in today’s classroom and is a magnificent
tool for learning. However, the learner also needs an environment where multi-directional,
purposeful discussions, human-to-human conversations take place for much of the school
day.
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The social interaction between people depends to a large degree on not only the spoken
word, but learning which words go with other words. Idioms, typical spoken grammar,
syntax, inherent meaning, irony, the simile, subtleties of meaning expressed by facial
expression, word emphasis and inflexion of voice happen in live classroom interactions.
Being able to hold a conversation, speak fluently, and use words that accurately
portray what the speaker wants to say are a vital part of this style of learning. Word poverty
and language erosion are not pretty terms, but many children are being saddled with these
disadvantages because of educators jumping in too quickly on the written focus rather than
the aural/oral/visual elements of language.
Good teaching always challenges the learner to tackle things they have not fully mastered.
Vygotsky

Hearing, listening and teacher enunciation
Without hearing the sounds of language, speaking is much more difficult. (The success
of the cochlea ear implant gives proof to the importance of hearing and sound recognition in
our lives.) The auditory side of language development involves not only the shape and
production of the sounds that comprise language, but links the subtleties of meaning of words
and phrases with previous encounters and contexts.
Hearing and familiarisation with a language enable us to learn the rhythmic flow of that
language, its idiosyncrasies and its myriad subtleties of meaning. Even when reading silently,
one's own reading voice is heard in the mind.
To check that the sense of hearing is in 'peak working condition', every learner in every
class would, in an ideal world, be given a hearing test.
A hearing-enhanced classroom environment is where every learner has direct sight
line to the teacher's face. This is important for a very good reason: the wider the experiences
of hearing and seeing words in action, the better the grasp of communication in all its forms
can happen, including tone of voice, pitch, pace, connotation, volume and the rhythms of
light and shade used to convey meaning.
The understanding of meaning of a new word is enhanced by observing the facial
expression of the speaker as much as the context. (This is further explained in the next
chapter.)
The enunciation of each word when speaking would, again in our ideal world, be
crystal clear and a joy to hear. (Think of the great orators and actors of the world who have
made their fame and fortune because of the quality of their speaking voice.)
Teachers who speak so that every consonant is given its full sound rendition, every
vowel is given full resonance do their students a great service.
Conversely, however, poor enunciation makes accurate spelling, understanding and
speaking much more difficult for all learners.
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The visual aspects of understanding language
The visual input of a teacher teaching learners how to read includes not just the
observations of how the mouth works and how written symbols on a page represent the
sounds of language. Along with these elements comes the human impact of feelings being
shared. In this sentence, the words 'she suddenly realised she was lost and all alone', the
reader and listener will expect the voice to match the meaning. Observe how people look at
each other to see each other's faces when sharing a joke, hearing bad news etc. This aspect of
interactive and interpretative visual language full of unspoken communication clues is
essential to provide in the classroom if good teaching is to take place. In other words,
teacher-led learning has to have as much eye contact as it is possible to have.
Spelling, punctuation, grammar and logic will also be learnt via that most visual skill –
reading. The visual shape of a word, once known, will also be 'seen' in the mind's eye.. The
seeing part of literacy includes the ability to visualise what printed words look like and mean.
An example: If you are asked to write the word sheep, you will probably see the word
in your mind and have a mental picture of a real sheep. This visualisation is a vital
component of reading for meaning, and without it, comprehension will be difficult, and the
pleasures of reading and academic progress seriously curtailed.
The message here is that visual familiarity with words breeds contentment.

The importance of the inner voice
Is there 'an educational drought of oral language experiences in our schools' as some
learned researchers claim? This is a very serious question to ask and discuss at staff
meetings. Without one's inner voice, learning and thinking are virtually impossible.
The quote below on Dialogic Teaching comes from a paper by Robin Alexander,
University of Cambridge, UK, entitled Culture, Dialogue and Learning: Notes on an
Emerging Pedagogy. (They are included here with the kind permission of Dr Alexander.)
Through structured talk, a school aims to ensure that all students, regardless of social
background, acquire a highly-developed capacity to speak clearly, publicly, competently and
confidently, and at length, about key themes and topics.
Such methods exploit the strong association that exists between oracy (oral skills), literacy and
numeracy and so provide possibilities for significantly improving outcomes - in all learning
areas - and reducing the huge achievement gap based on students’ social background.
At the core of culturally and socially inclusive learning, dialogic teaching benefits all students,
not only those who may be vulnerable to being excluded. Inclusion is thus not an 'add-on' but is
fundamental to a high-quality education.
Brain research is also providing new insights into how speech shapes the higher mental
processes necessary for so much of the learning that takes place in school.
When structured talk is working well and consistently in a classroom, students routinely talk to
the class as a whole, read aloud, come out to the whiteboard, write on it and explain in detail
and in depth what they are doing.
The form of a student’s oral intervention (clearly audible, well-articulated and grammatically
correct) together with intonation, changes of speed, and even facial expression and body
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What is it that students need to know in order to improve as speakers and listeners? How can
talk be better built into the curriculum? (poetry, debating, speechmaking, oratory ...)

Related questions and suggested topics for further staff discussions:
 To what extent might the development of spoken language be fostered in
learning areas other than English, such as Science, the Arts, Maths, Health etc?
 As a tool for cultural and pedagogical intervention in human development and
learning, how can talk become more powerful and relevant in the classroom?
 Talk vitally mediates the cognitive and cultural spaces between adult and child,
between teacher and learner, between society and the individual, between what
the child knows and understands and what he or she has yet to know and
understand. How can this be achieved?
 Language not only manifests thinking but also structures it, and speech shapes
the higher mental processes necessary for so much of the learning which takes
place, or ought to take place, in school. How can our school be more effective
in bringing this about?

Problem-solving
The benefits of allowing learners to solve their own problems can start in the classroom
and without pressure at an early age. Problem-solving involves thinking and finding several
options as solutions rather than just one, plus being able to 'travel down the road' with an idea
to see if it leads to further options. Teachers and children will enjoy such discussions,
particularly if the problem is local (and a little bit contentious).
Some examples: How can we solve the problem of mothers who are late to pick up their
children? How can it be easier to get up in the morning if you are still tired? What is the best
way to learn spelling? Are there any secrets to being a whiz-kid at Maths?
Solving interpersonal disputes – child with child – child with adult – child with sibling
– can be especially valuable. Sensitive topics can arise from a book read to the class and then
discussed in the safe environment of a problem-solving session under the caring eye of the
teacher.
Older children can be introduced to politics, current affairs, history and social
injustices, and interestingly, to the reality of finding a new problem in the process. (Some
teachers may remember the television series Hypothetical, a perfect format in the classroom.)

How can a wider vocabulary be taught?
We are at a momentous and glorious time in this age of information where access to the
written and spoken word is easier and cheaper than it has ever been before. The various
genres of writing (prose, poetry, plays and their many subsets) have evolved over centuries,
and as such are a part of the world's rich cultural heritage, and they are now accessible today
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as never before.
Art galleries are now online so that it is possible to walk through the picture corridors
and great rooms to study in the very closest of detail world-famous paintings. A symphony
orchestra can be seen and heard as if one is sitting in the front row. A Shakespearian
soliloquy can be heard by the world's most gifted actors. Great natural and architectural
wonders can be viewed in full colour in the classroom. A visit to NASA or the Smithsonian
Air and Space Museum in Washington DC can be a rainy-day-at-school excursion into the
wonders of the universe … Each medium provides spectacular opportunities to widen the
vocabulary.
In the classroom, both prepared and improvised oral language work can be adapted to
suit all ages and abilities, and can go well beyond the daily news session. Each subject area
and topic chosen has the capacity to provide a wide range of subjects for vocal expression
and discussions, with the teacher having the role of convener and discussion energiser.
Being able to answer questions well is part of this scenario that probably needs more
classroom attention than it is usually given. Not mumbling, avoiding ums and ahs, using
clear diction, being able to keep the mind and voice flowing smoothly on the topic etc are
only a matter of practice, but it is an essential practice that may not be fostered anywhere else
in a person's life beyond school. (How many new grooms and fathers of the bride dread
having to make a speech at a wedding reception?)
Another area of 'rich pickings' for vocabulary extension is to invite high-quality
speakers to Assembly. Local dignitaries, visiting VIPs, parents, members of staff, students
from a local high school, a restaurant owner, bookshop manager and so on worth
considering. Each would be briefed to not be afraid of using vocabulary-extending words.

Assessing persuasive writing and speaking
Below are some vocabulary suggestions that could be useful when adjudicating
persuasive written or verbal pieces, commenting on class discussions or judging formal
debates. The reader of global/social media may also find these words and phrases helpful.
 Ad hominem (using the emotions to cloud logical thought and reason);


Making too-hasty and incorrect value-judgements;



Presenting incorrect inferences and flawed logic;

 Displaying a gross ignorance of the facts;


Arriving at an unsupported conclusion and having insufficient evidence;

 Straying from the main argument;


Having a vested interest;



Adding a red herring and pushing one's own barrow.
Newspapers are a rich resource to collect more examples of what not to do!
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Family and class conversation enrichment ideas
Giving a family a homework task (rather than just the child) provides an opportunity for
encouraging new words and conversations to happen at home.
These could include tasks such as:
 Collecting capital cities in alphabetic order together with their respective countries;
 Finding and tabling as many languages as possible for the words one, two, three, four
and five;
 Choosing a famous artist and printing pictures of their works;
 Making an alphabet of sports, dog breeds, mountains, rivers, towns, countries, beetles,
boats and ships, cars, bones in the body, Greek/Roman gods and goddesses, nautical
terms, collective nouns etc.
The names of each family member and their contribution could be a part of the
written presentation. If this is asking too much of the families of your learners, do this as
a class family effort, where each person researches their word in the main topic to build a
Class Book (of Birds, for example). Each person would design an A4 page for their
information which would then go into the class book.

A few more vocabulary building ideas to try
Random opening of a dictionary to find the longest word and then pronouncing it with
confidence around the circle is a happy way to learn to be unafraid of complex words. (This
is both a fun-filled way to quietly assess decoding skills as well as being a diagnostic
opportunity to see who is able to manage a task such as this task and who may need further
help.
Humour and the teacher's participation would add to the enjoyment, intensify the
learning and strengthen the memorisation of new words and the ideas the flow from them.
Class quizzes, fashion parades, gymnastic displays, plays, long poems (where there's a
line for each person in the class), reading the news from a real newspaper and so on can
make oral language competence and the extending of the vocabulary a normal and happy part
of everyday life at school.

Research skill development
Being able to read well is not merely an end in itself, but is best shown as having reallife purpose. The joy of learning for its own sake can be instilled by continually proving that
it's good to know things.
If a new scientific discovery has been made in the press, a new artist discovered or a
book previously unknown is discovered, the teacher and class members can share their joy
with the learners in their class– to show that there are things out there in the world that are
exciting to know.
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Researching on a phone or iPad is now an indelible and wonderful part of our lives, so
researching has become available to all; it is also immediate and thorough. (However,
discerning what is reliable quality and what is not is another area for class discussion.)
Opening doors into the adult world of thought and endeavour is too valuable and too
exciting to wait until later. Children in their first years of school are not too young to be
introduced to topics such as dinosaurs and their names, how a rainbow is formed, what their
country looks like on a map, how quickly a shadow moves across a path or floor to show the
earth's rotation, how to mix colours, see a bean seed sprout in a glass jar etc ad infinitum. The
world of wonders is ready and waiting to be enjoyed, so every opportunity for learners to be
aware of these life-enriching pleasures should be taken.
Research and topic choices can go well beyond the traditional 'schoolwork' mindset.
Finding out more about something and sharing these discoveries can be likened to an
explorer of the universe! Teachers who can stir feelings of wanting to explore the world in
which we live are doing the coming generation a great service.

Recalling and memory development ideas
Here is a quick example of a 5-minute recall lesson possibility:
Think of two words from this morning's science lesson on nocturnal animals. Stand on
the stage (in random free-choice turns) and announce them as if you are a town crier
auditioning for a job. [The 'stage' could be as simple as a wide low box, or an allocated spot
on the floor called The Stage just for this lesson.]
Memory development (words, meanings, poems, plays, stories, songs, people's names,
life experiences …) can be done with great success as a 'total immersion in words' mindset.
Reminiscences of personal experiences are another word-rich opportunity to use, where
a topic is triggered by what is said by someone else. Sharing these stories with others is
another avenue for recalling and putting words to work.
Poetry, songs and plays that have been memorised can be listed on a document called
Our Class's Good Memory Achievements Chart, with at least twenty poems, twenty songs
and several read-only plays known by the end of each year. Keeping each item at
performance standard would be important to help long-term memorisation skill development.
(At least one class play, with a speaking part for everyone memorised to stage-performance
standard, complete with costumes, scenery and an audience should be experienced – in our
ideal world – by every learner at least once a year.)
Spelling tests could be renamed Word Knowledge, where words encountered could be
treated in a variety of ways for total security of spelling and meaning. A Word Knowledge
Quiz at the end would result in everyone being 100% correct.
(Formal tests assesses how well a teacher has taught rather than tests the students, and
should be looked upon as being a way for the teacher to identify gaps that they will 'backfill'.
Another little point: Learners should feel at ease with making errors during the tuition
steps as a way to identify and fix misunderstandings.
'Mistakes help you learn because they identify what's missing in your knowledge' is a
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good classroom theme to employ, as also is saying that no-one in the history of the world has
never made a mistake. As is realising that mistakes are an opportunity to become a better
learner.
In amongst all the above is the proviso that good teaching is catering to and stretching all
abilities so that everyone is challenged, pushed, encouraged, inspired, motiovated to be taken
beyond a perceived comfort level, and cajoled into making a more strenuous effort to reach far
better-than-thought-possible results.
Assumed ceilings, self-imposed reticence and pre-conceived boundaries can falsely confine
exploration into 'that's too hard' territory. However, good teaching turns a boundary into a
new door to open. EH

Ideas for written work
There are many ways to incorporate teacher-devised 'snack' written work in amongst
the aural/oral matter of reading, listening and participating in discussions. Rather than a
whole worksheet being required to be done, (often in the one size fits all format), snack
written work is more learner-friendly, can be made much more relevant, and has the big
advantage of being able to be given in various strengths according to the needs of the
moment.
Mind Photos After reading, analysing, discussing and generally pulling apart of an
example sentence, learners are asked to choose a word, phrase, or if they wish, a whole
sentence to carry in their minds to the whiteboard and write it from memory. (In an ideal
world, this whiteboard would be mounted around two or three sides of the classroom walls
with room for everyone, but it is amazing how many writers can find a spot on a normal
classroom whiteboard.)
Lucky Ducks - The 'lucky duck' (chosen by the teacher as a special treat) finds the
longest word they can by opening a dictionary at random. They choose someone else in the
group to write it in large letters on the main whiteboard while they spell it out. Everyone then
tries to find as many small words as possible in the big word to make a list. 'Hands up and no
speaking unless invited' is one of the rules of this game.
The scribe can be the teacher (demonstrating careful handwriting being a subtle byproduct), or by another learner. The growing list is read frequently as individuals, partners,
everyone whose name has the letter t in it, those who have a baby in the family, those who
have a tidy room at home etc etc, as specified by the teacher. (Novelty keeps learning active
and fresh!)
Team Quiz – The whole class sits in four or five lines facing the main whiteboard,
with a teacher-chosen mixture of abilities spread evenly in line order across the groups (if
possible). When a task is given, the first person in each line comes out to the whiteboard and
writes the answer. That person then goes to the back of the line while the others shuffle up.
The new first person in each line then gets ready for their task.
Task examples: Write the letter that starts the word crocodile. Write the word that is
missing when I say Baa baa black sheep – you any wool? Write the word that is opposite to
cold. The questions could be mathematical, general knowledge, spelling, scientific etc.
The winning team is the one with the most right answers.
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Advantages: Learning is intensive; those who make an error learn its correction
immediately; listening is lively and kept at a highly involved level; thinking quickly is
required; physical action is a part of the enjoyment; and making a mistake is not fraught with
shame but accepted as a just a matter of something a person has not yet learnt. Very difficult/
less difficult tasks can be given to suit abilities. The winning team is given a hearty cheer.
Spelling Menu – Several lists of spelling word printouts designed by the teacher given out
randomly during the week – including on a Friday with word lists for parents. A menu of
three levels of self-regulating difficulty is given, e.g. The Required List and The High Flyer
List with optional harder words. A Parents Only list could be called The Supersonic List,
where learners test grownups over the weekend and record their mark. For this, the formula
could be ten minutes to learn and each error loses a mark. The total is the number of letters in
the words, so a ten-letter word would be out of ten. Learners can choose these Parents Only
words, but they must be able to pronounce them! Medical and dinosaur words are a good
resource. This teaches time-keeping, 'being the teacher' role reversal, marking, and
commenting on parental/adult performance.
Write What I Say (Dictation) – This can sometimes be a seen passage and at other times
unseen. Add an optional more difficult sentence for those who love a challenge. (Less able
children are often particularly keen to have a go at these challenges.) Also choose extracts
from books.
Draw with your Ears – This is a writing, listening and no-talking activity. Learners start
with a blank page, with plenty of sharp pencils at the ready. They need to be facing the front
to see the teacher's mouth and facial expressions with ease. Plenty of room for elbows and
space between each learner is also important for both comfort and to avoid copying. (Suggest
that if copying from someone else, it is a compliment to that person, but it is also fraught
with danger because a mistake could be copied.)
Suggestions: 'Divide your page into quarter by folding in four lengthwise and across.
(Demonstrate and practise this a few times.) In the top left-hand corner of the page draw a
small cat with long whiskers. In the lower box on the right side, draw a large freehand circle
about four centimetres in diameter. Turn it into a clock with the numerals in an upright
position. Add a fancy minute hand and a plain hour hand' and so on.
Make the instructions simple through to complicated to suit all abilities and levels of
understanding. Teacher does this activity along with learners. Show and tell to compare.
This sort of activity is a good diagnostic tool for a whole raft of learning essentials,
including checking listening comprehension, language understanding, visualisation skills,
learning to leave one idea and go on to the next without confusing the two, thinking
sequentially and in order to do one thing first before the other can be done, and holding more
than one idea in the head simultaneously.
All these skills assist in enabling good nourishing learning to happen in all aspects of
school ... and in life.
This above ideas are the tip of a very large iceberg of possibilities.

Do everything in your power as a teacher to have enough whiteboard
space for all learners. It is a HUGE time-saver and has a multitude of
educational benefits.
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How can spelling and word knowledge be made more exciting?
Rather than the weekly list of words to be learnt during the week and tested on Friday,
here are a few further suggestions that have the added ingredient called novelty.
 In two-weekly time slots, use the first week to build a class collection of words,
phrases and short sentences written in large writing. Display in a prominent position.
During this first week, analyse, pull apart, add prefixes and suffixes; discuss
compound words, morphemes, rhyming words; make new words by changing a vowel
or consonant; find unusual letter combinations, put them into oral and written
sentences, play games with them, use in handwriting exercises etc so that the word is
not just a word but is a big parcel of good experiences.
 Have three different levels of the above categories (i.e. words, phrases and short
sentences).
 Every now and again, vary the above two-weekly format and have a Super Word
Knowledge Challenge where 5, 8 and 12 of the longest words that can be found are
put into The List. Everyone is on their own for this one, so all learning is done at
home. Those who want to enter sign up the day before the Super Word K. C.
 Pass a ball around a circle. When the teacher says STOP, the person holding the
ball is given a word to spell. If they are right they can stay standing. If incorrect, that
person sits. Last person standing is the winner. (The teacher can tailor this to suit
abilities. Another point here: Children as well as adults love competitions, and it
teaches that effort is rewarded and that not everyone can be a winner.)
 A Favourite Words Week. Everyone designs their own personal group of words or
phrases. They both learn and are tested at home. Results are shown to the teacher with
a quick Check Test. If all correct, those who have made the grade sign and date a
Class Records Book.
 An occasional worksheet, with letters missing (not jumbled), is educationally valid
and will help lock in left-to-right eye movement and left-to-right spelling accuracy.
(Good teaching beforehand will ensure everyone is 100% correct.)
 Theme spelling week – words selected from a chosen 'way out' topic, such as
names of local streets, moons and planets in our galaxy, parts of a plant, horse breeds,
gruesome words, names of people in our school, food words …

Where are the CDs for READING WORKS?
Because of the many varieties of English accents and pronunciations, it is felt by the
author that it is better by far to have a live literacy coach with the same pronunciation as the
students teaching from these booklets than a one-size-fits-all voice being used as an
impersonal electronic literacy coach. (Think of the vastly different Scottish, American,
Australian, West African, Irish, Welsh, New Zealand, Canadian, South Pacific, British
Standard, Oxford English and Asian pronunciations of English and inflections.)
There is no accepted World Standard English as yet, and until such time that this
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happens (and it may not happen at all), CDs for these booklets are considered to be a
disadvantage. The CD itself has its days numbered, another reason for not going down this
path.
However, if a teacher or literacy coach would like to record themselves reading onto a
recording device just for the benefit of their student learners, please do so.
PLEASE NOTE: Any such recording must only be for the use of the learners for which
it was intended and not on-sold in any way mechanical or otherwise. Readers will understand
the author's need to protect her intellectual property and will comply with this requirement
with honesty and respect.

Let's talk about noise
Phonics is the science of matching the sounds of language with their written symbols,
and these are both linked inextricably with meaning that form human communication via
spoken and written language. Phonics, to put simply, is sound/letter knowledge.
First, a few considerations to ponder ...
Many children come from very noisy households. The television and/or radio is on first
thing in the morning and doesn't go off until last thing at night.
Siblings are not always quiet when they are at home, and parents/carers add their fair
share of vocal demands for each child's attention. It is therefore not surprising that children
learn from a very early age to 'opt out' or shut off their listening mechanisms as a selfpreservation strategy to avoid noise distress.
Pre-schools are often particularly noisy places, so the skill of 'turning the ears off'
happens early for many children.
As if this isn't enough, environmental noise, neighbours, barking dogs, loud music,
traffic and aircraft add additional layers to the decibel levels confronting us all every day.
Noisy classrooms are, because of several factors, frequently the norm, with desks set
out in the fashionable but anti-learning classroom groups. An escape from noise at close
range from peer chat is virtually impossible. Many classrooms are not unlike a busy
restaurant all day every day – but without the food. Floors, walls and ceilings are often noisereflecting rather than absorbing; next door's singing and percussion lesson will intrude; a
team sport being played outside will be hard to ignore – and so it goes on.
Children from non-English-speaking backgrounds have an extra hurdle of needing to
tune their ear to the 'foreign' sounds of English at school in this heavily noise-cluttered
environment.
The teacher's voice is yet another layer of sound that needs to be given attention, but
this can be very difficult when it comes floating in and out over a mesh of noise clutter,
visual overload, physical discomfort and the distressing feelings of not coping.
Yet another problem can be added to this already-loud list: Children often have hearing
problems that accompany a cold or glue ear – a frequent childhood complaint.
Even though a young learner knows they are supposed to listen to learn, wants to do
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their best, is desperately trying to succeed and to feel proud of what they are producing for
their teacher and their parents – even one of the above negatives might well be the straw that
breaks the back of even the most resilient of learners. It is surely not surprising, given all the
above, that so many beginner readers are lost before they start. They simply cannot hear
differences between similar sounds and words.
Even more variables: Not every teacher has a clear speaking voice, nor does every
classroom have a good acoustic. Hearing the difference between p and t, for instance, can be
impossible for some children to hear. Emotionally, being in a high level of noise all day
every day is distressing at best and counter-learning at worst, and yet teachers puzzle over
why so many children don't listen in what can only be described as being an alienating
environment.
Adults find it stressful to be in a close physical environment with the same people all
day with all the associated noises that go along with this sort of scenario. It is therefore not
surprising that children suffer the same distress, if not more, from being unable to escape this
aural and emotional assault day after day.
One major but fixable cause of a lot of classroom noise is because of the fashion for
children to be in desk clusters for every subject rather than just for the teamwork topics. It is
good to work in co-operative groups, but the disadvantages of this system may outweigh the
advantages, especially in the matter of unwanted noise.
Learning ability lessens by at least 50% if a speaker's mouth and eyes cannot be seen. Think
TV interviews, teleconferencing, satellite linkups, face-to-face chats and if one thinks about it why people need people! But – unwanted noise distracts the other senses.
Huge numbers of dollars are spent on visual communication because of the value in reading the
face and body language during a discourse. EH

A teacher teaches better and children learn more thoroughly when a classroom has a
hum of productive conversations happening and a sense of purposeful busyness. Constant
noise clutter is the enemy of good learning.

Why do some children find learning to read SO difficult?
Eight percent of children still hit a brick wall of non-understanding at the very time
when they should be at their peak of learning-to-read ability. This is happening in far too
many classrooms, (as press reports constantly announce).
By the time most children arrive at school, they should (ideally) have had several years
of speaking, listening and oral language development behind them. They will have seen
people and heard people talking every day since they were born, but, for some reason, the
eureka moment of being able to 'get it' when confronted with text just doesn't happen for
many children.
Research keeps telling us that when oracy (oral language) is impoverished, attempts to
teach reading and writing will be at best difficult and, if left unchecked, can be lifedestroying. This is especially so where children come from a non-English-speaking
household or where child-to-adult conversations are negligible. (Listening to television is not
conversation.) A lack of life experiences and social interaction with adults and other children
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can have a serious impact on a child's readiness for the world of school. Not being able to put
thoughts into words comes from not having the words 'at the ready' to be able to do so - and
there's the rub.
A child unable to converse with peers can be slotted very quickly into a category that
says, 'Unfriendly and not very smart'. Such a label is easy to believe for all parties, including
the victim, and can be very difficult to reverse unless there is early intervention at school.

The constant message in this manual: Oral language competence
strongly influences success or otherwise in life.

Expectations of success and how to reach this beautiful place
Look at a baby learning to walk. The urge to 'get there' is a very strong one. Watch a
child's face light up when they have conquered what seemed at first to be impossibly hard.
When learners are stretched bit by bit to go beyond what is imagined they can handle,
magic happens. This is a far better policy than 'teaching to their level' where the risk is
lowering standards rather than raising them. Children enjoy challenges presented as wellsequenced learning and no-gaps teaching.
The sense of personal worth and satisfaction as a result of reaching a high goal thus
becomes something that feels so good that it spurs the learner on to find the next challenge.
A teacher's belief that the 'tough stuff is fun, so why not give it a go' has enabled
extraordinary things to happen in people's lives.

The value and risks of failure
Along with this striving for the best comes the other side of the coin, and that is
managing failure. Egos of children are very fragile, and feeling disheartened or expecting
failure constantly is an indication that the astute teacher needs to change tactics.
Teachers of younger classes needs to be mindful of such things as to:
a) make sure failure isn’t the norm for anyone;
b) ensure that pointing out a mistake is handled as being a moment where help is
offered rather than a reason to pounce and criticise, and
c) teach that mistakes are a valuable and essential part of good learning.
The effort rather than the result is another branch of this same tree, and the feeling of
pride for a valiant attempt should be a part of your classroom's 'way we do things here', and
where praise for real effort is a part of the learner-to-learner and teacher-to-learner class
culture.
This teaches that elusive quality called respect, and happy indeed is the classroom when
this quality is securely in place. It can also provide a 'coat of resilience' for coping with the
rigours of the outside world.
A wrong answer by a young learner can be handled by saying something along the lines
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of, 'That is a very interesting answer, and I'm glad you gave it to me because it leads me to
ask another question …'
And one last point on this matter. Stories of keeping going rather than giving up are
important to tell because once heard, they have every chance of being remembered and
helping at a crucial moment that can change a person's life.
Avoid too much praise for too small an effort. It raises the ego to dizzying heights
where the air is thin and a rapid descent probable.

Good questioning makes all the difference
Good questioning requiring thought and mental effort plays a huge part in quality
teaching. Leading children to work out the answer is far better than telling.
Well-sequenced material - so that each step of progress is small enough not to leave any
gaps of understanding yet wide enough to enable thinking to happen - is the best sort.
Carefully monitoring or testing for progress is best done 'on the learning journey' rather
than at the destination.
Testing every learner's understanding can be gauged accurately and without setting (and
having to mark) a formal test by mentally noting each person's answers to questions, to how
well they remember details, and by the way they respond to tasks.
The eyes of the 'yes I can do' learner will look quite different to one who is confused.
Having second or even third helpings to re-teach a difficult concept is one way to help
learners avoid that awful feeling of not 'getting it'.
Staying or going would be a voluntary choice, so those who understood the first time
would move to a different part of the room to do a set task, while those who wanted another
helping would stay close to the teacher and go through the same lesson again slightly
differently but as a repetition of the first session.

The results? Win-win with no stigma attached.

Child age and reading difficulties
Something that many educators and parents may not take into consideration when
working out why a child is not progressing as well as they should is the age of the child.
It is not unusual for there to be almost a year's age difference between classmates, a
huge gap when language, physical growth and life experiences are taken into account.
There are exceptions, of course, but when studying the intricacies of language, plus all
the elements of physical and social development that happen in the pre-school years, the
ramifications for being too young to cope with the pressures of school can be better
understood. (For those interested in researching this topic further, the phrase to use is relative
age effect.)
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Being 'too old' also has its problems, but studies have shown time and time again that
children with the highest self-esteem are children who had their start delayed a year by their
parents. The serious repercussions of age-related distress are important to note.
A disproportionate number of the subjects were born in the second half of the “school eligibility
year,” indicating a higher probability that those who completed suicide were younger than their
classmates.
Thompson AH, Barnsley RH, Dyck RJ (1999). A new factor in youth suicide: Canadian Journal of Psychiatry
44(1), 82-85.

What do highly effective teachers do differently?
You will be able to add to this list, but these will be thought-provoking and perhaps worth
discussing at a staff meeting.
Great teachers:
 watch for signs of discomfort in the children in their care and do something about it;
 treat everyone as if they are clever and good;
 are valued members of staff and the local community;
 never shout or become angry as it demeans the profession and is a public admission of
being emotionally and professionally out of control;
 enhance self-confidence in the less able;
 develop leadership skills and widen the horizons of all learners in their care;
 know when to ignore trivial irritations;
 know the power of positive reinforcement, ensuring it is always sincere and based on
genuine effort;
 plan everything but are flexible and imaginative enough to adapt quickly to a change
in circumstances;
 do not focus on inappropriate behaviour beyond what it deserves because a molehill is
always a molehill;
 teach just above the assumed abilities of their charges, but by the same token are able
to sequence learning steps into the best size and pace to suit all abilities;
 create a positive and atmosphere in their classrooms where the oiled wheels of good
management create efficiency, excitement and a love of learning for all;
 cultivate excellence because it is so pleasurable;
 watch the faces of their charges for signs of an adverse emotional state – fear, worry,
distress, tension - and regard it as something that needs to be fixed immediately;
 dress appropriately to show respect for the profession;
 become well-known in the community for their involvement, knowledge of and
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support for important events;
 are polite, well-spoken and widely read;

 are equally at ease with the arts, humanities and sciences, and take an active interest
in each;
 have a 'good hand' (as in cursive and script handwriting);
 do not make a grammatical or spelling errors;
 bring knowledge of the world and its history into the classroom;
 are alert to and know how to solve problems before they become serious;
 are never late;
 demonstrate that they well able to follow through on what has been promised;
 create a sense of calm in a heated situation;
 know what to do in a medical crisis;
 never waiver from high standards, and have 'dependable' as their second name;
 become a mentor to the learners in their care and are quietly aware of family
situations, particularly those that are less than ideal;
 are diplomatic, impartial and able to offer wise counsel where appropriate;
 teach self-checking strategies;
 can laugh heartily and tell jokes that do not slight or insult any party;
 offer choices and extensions within activities rather than making one size fit all;
 teach learners how to find answers, solve problems, make informed choices, think
through consequences and outcomes of a decision, and to be resourceful;
 have one-to-one casual and unplanned conversations with each child at regular
intervals, often about non-school matters such as a new baby, birthdays, toys ...
 teach each child the value of manners, providing the best possible role model;
 live by the maxim Do No Harm;
 teach calming skills (e.g. slow breathing – i.e. in for 3 counts, hold for 3, exhale for 3);
 know the parents of learners by name;
 teach learners how to both offer and receive help;
 teach those under their care how to be systematic, well-organised and self-disciplined,
and have these attributes themselves;
 teach that there is no such thing as being bored because thinking is always available;
 know that tests test the teacher rather than the learners;
 make being in their class an extraordinary and life-changing experience.
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Learner comfort
Research has shown that sitting on the floor for longer than ten minutes is not
conducive to good learning because young bodies are not well-padded enough to be
comfortable for much more then this amount of time without a stand-up stretch. (Watch for
the losing concentration signs, such as playing with a shoelace, fiddling with clothes etc.)
Heavier children may not have this sort of floor-sitting problem, but chubbier thighs can
make crossing legs for longer than a few minutes equally uncomfortable.
Another distinct disadvantage of sitting on the floor while looking at a whiteboard is
that the children are obliged to hold their heads up at an awkward and uncomfortable angle.
This quote is from www.livingposture.com by orthopedic specialist Carol K. Sheats and
has been included with kind permission.
In the younger grades, the worst posture I see is when the children are sitting on the floor
looking up.
What should we do? I believe it starts with educating children, parents and teachers about
healthy sitting postures (there are many!). We should also provide appropriate size chairs or
benches for children.
We can also lower the object they are looking at closer to eye level.

Some teachers have their children sitting on the floor while using clipboards on their
knees, or worse, putting the clipboard on the floor so that they have to bend over with their
body weight on their hands while trying to write. Not good.
Why not try theatre style? No desks, but sitting on chairs with eye-level visibility to
what's being done at the front of the room. Clipboards or a leaner of some sort, such as a thin
but largish hard-covered book, works well with theatre-style seating. When not in use, the
writing sheet, writing or reading book and leaners can be popped under the chair.
Other desk and chair seating arrangements are only limited by space and the teacher's
imagination.
Overcrowding is one of the most anti-learning environments possible, and if constant
extraneous noise is also present, even the most diligent learners will find the going tough.

The benefits of whiteboards with room for everyone’s elbows
Whiteboard writing with standing space of about 60cm x 60cm for each member of the
class would give an ideal and pleasurable handwriting medium for several reasons. A
classroom with child-height whiteboards around three walls has many advantages.
Short bursts of writing are more likely to be not only enjoyed more but are learningpotent when compared to the time-absorbing moving to desks.
The business of pulling out a chair, finding the right page in the book or distributing a
worksheet, sharpening a pencil, reacting to someone invading another's space,
having to ask someone what to do because by now all the details have been forgotten
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amid the multitude of the trivial preparations detract from good learning.
Time-absorbing and missing-the-moment problems and can be avoided when using
the whiteboard method where there is space for everyone. EH

Further advantages are:
 For the teacher, it will feel like high-impact, real and creative teaching can being
done;
 There is freedom from the interminable bundles of marking;
 Fine-tuning an activity to suit many different abilities is possible;
 Specific instructions 'while travelling' during a whiteboard activity suits many
learners rather than having to remember a whole raft of must-dos.
 Children enjoy writing on a whiteboard because it is physically less demanding than
pushing a pencil.
 Standing up to write gives learners a welcome relief from sitting.
Further advantages in the whiteboard method for teachers are:


being able to correct errors on the spot;



having the time observe and evaluate everyone's efforts simultaneously;



providing feedback immediately;

 being able to praise individuals publically, especially when everyone steps back to see
the efforts of everyone at the same time;
 that commendation can be tailored by the teacher to boost the less-confident and
suggest to the already confident ways to surge ahead.
The major advantage of having whiteboards for everyone, however, is that overall
literacy learning will be much more spoken-language intensive.
Time to distribute evenly spread the learning elements of seeing, hearing, saying,
creating, thinking, recalling and writing can be easily managed rather than the main learning
focus being written tasks.

A huge advantage of the whiteboard method is that a follow-up discussion can take place by
everyone being able to stand back and look at each other's work to discuss and learn from the
efforts of others. Errors are of course learning opportunities! EH
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Imprinting the brain via handwriting
The physical 'choreography' when copying words/sentences using carefully formed
handwriting helps imprint a visual memory of how a word is shaped. While words are being
written, a lot of thinking happens in the mind along the way.
Writing is a valuable reinforcement step (short and pertinent) that can be inserted
during and after the aural/oral/visual treatment. Writing helps the mind and memory reprocess ideas, connect new and old learnings, and so make understanding more secure.
Writing tasks scattered in amongst the verbal discussions, demonstrations, questioning
and reinforcing steps work well.
Below is a quick summary of the benefits handwriting provides in good literacy
teaching:
 Handwriting is highly beneficial when it is unrushed and can be clearly set out in
sequence so that the physical formation of each letter, word, phrase, sentence and
paragraph is seen, heard and thought about in left to right order by the inner voice.
 A vital part of handwriting is feeling the pleasure of the writing process. Having good
writing tools and enough space to write in physical comfort are must-haves.
 The thought processes need an uncluttered path if quality learning is to take place. If a
thinking quietness happens automatically, the teacher is doing a superb job.
 When bookwork is required, a draft or practise-run on the whiteboard is an option
many learners will enjoy using. The pencil/pen writing task is then more accurate
because it has been pre-drafted. Visualisation of that draft – even when erased – will
be more vivid because it has been done in colour and with bigger writing.

Why a for apple can create problems
Phonemic awareness of the forty or so sounds of spoken English within the structures
of the 26 letters of the alphabet should be aurally secure, unambiguous and embedded in the
brain's internalised memory bank of 'things I know' if reading is to be an on-going success.
Repetition to lock in the unchanging and known facts about letters and their sounds is
the link that is often missing in a learner's crucial early stages of language development.
When a for apple is taught as the only sound for a, problems arise. Another difficulty is
when the upper and lower case letter shapes are assumed to be understood rather than taught
specifically and thoroughly over a longer period of time than just a few lessons.
Even a learner's name can defy the so-called rules in many instances, and so 'classroom
truths' cannot be trusted in the minds of some young learners, and learning stress and
confusion begin to take hold.
A rule is not a rule if it collapses on itself.
The a for apple is obviously not the same the same sound as ay for apricot, or the a in
Michael, or the sound of a in the word Monday or in primary, but unless explained, even
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simply, reading becomes a jumble of conflicting concepts.
The upper case alphabet is another difficulty in that the A for apple, B for Book system
does not work.
It is very hard to think of an instance when the upper case A is used for the word apple.
(Perhaps as a proper noun it has authenticity, such as Apple Cottage was a favourite
destination for our family holidays, but this a fairly rare sort of sentence.)
In real life, the word apple nearly always begins with a lower case a.
The same sort of usage difficulty can be seen in b for Book. So – it is best to avoid
combining upper and lower case in the early learning stages of phoneme study except to say
and show how an upper case letter begins a new sentence, each line of a poem or song, and
the names of people and places.

How handwriting teaches spelling
Make a Teacher's Handwriting Copybook for children to see the beauty of perfection!
Slow, well-formed handwriting is not only a pleasure to read and produce but it is
particularly beneficial in the imprinting of (correct, of course!) spelling in what is being
written. When handwriting, the mind has to not only sequence letters in their correct L-R
direction, but also think ahead of the moment in transit as to how each letter or group of
letters need to be positioned so that they are in logical speaking order of their representative
sounds.
The way phonemes match graphemes, how some letters are natural partners while
others aren't (pl is a natural partner; pw is not), plus the sounding and saying of words 'in the
head' are each particularly valuable literacy skills. [See the end of this book for more
consonant spelling tips and suggestions.]

The tripod grip and easy ways to teach it
A practical matter to check and teach thoroughly is pencil hold. Monitoring and
correcting should be made by both the teacher and a writing buddy after lots of teacher
demonstrations on correct pencil hold to make this a lifelong and unshakable good habit.
Use this system to teach the tripod grip: ‘Thumb and pointer pads up on top; all the rest curl
underneath.’ Correct finger grip is only fully learnt when the correct pencil grip is completely
automatic. Here is a step by step method to try …
1. Curl the fingers gently towards the palm of your hand and slowly extend but not straighten
the thumb and pointer (index) finger.
2. Hold the pencil just above the sharpened bare wood area loosely between the index (pointer)
and thumb, with the middle (tall man) finger supporting underneath is the Pencil Rester.
3. The thumb and the index finger do the main work of moving the pencil up and down to form
marks on the page.
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4. Pinky is the Slider Glider because it has the job of sliding along the page. The ring finger is a
part of the Underneath Support Team.
5. The pencil is not very heavy, (weigh a pencil to prove), so doesn't need much effort to push
along when writing, so a looser rather than tighter hold is better.
6. If the index finger joint is given too much push pressure, red areas will appear under the
finger pad and white around the knuckle area.

Another way to think about the tripod shape is to pretend to hold a pencil and then turn
the hand so that the tips of the fingers are uppermost and can be easily seen.
The thumb, index and middle fingers form the tripod. The ring finger is the wriggler
because it wriggles between the tripod and pinky. Pinky is the sliding anchor because it rests
on the page and slides across the page from L to R.
Other handy hints you might find helpful:
 The pencil should point towards the shoulder. (This is different for left-handers.)


Do some research on websites for all sorts of good info for pencil holds for both right
and left-handers.

 Avoid cheap writing implements.
 Try gel in preference to ballpoints. (Test all materials before buying.)
 A slope board under slightly gritty tracing paper so that the writing surface is at a 10
degree angle will help those having difficulty writing and controlling evenness of
letter formation. This will also help the writer measure with their eyes the letter
distance within words and between words.
 Looking at the paper to see in the mind's eye to see the letter shape already in place is
a very helpful technique to use.
 Looking at the paper and not the pencil tip is another good hint for controlled
handwriting.
 Slow is always better than fast until the technique and finger muscles are ready for
speed.
 Purchased pencil grips of best-possible quality are a must for inexperienced writers
and those wanting to improve their handwriting style.
 Check all parts of the body's writing position, as in where to place feet, arms, head,
forearms, elbows, books, writing implements etc.
 Have plenty of elbow room so being crowded is not an issue.
 Ensure that each chair and desk size is suitable for each writer.
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 Display large pictorial posters showing both left handed and right handed pencil holds
– and use them often so that they have purpose and are kept in active service.
 Know about the perils of RSI muscle cramps and OOS (occupational overuse
syndrome) in later years for both keyboard and pen/pencil writing as the result of poor
pencil/pen hold at school.
 Teach how to position the book or paper by the non-writing hand and how to have a
good eye distance from paper or book.
 Think about where to place writing tools when not in use. Have plenty of personal
real estate so that each writer is not constantly trying to avoid bumping into anyone or
anything else as these frustrations quickly create irritation for all parties.
 A strip of masking tape can help children position their writing medium in the correct
sloped position.
 A six-sided pencil is best with a soft graphite 'lead'. Look for the telltale sign of
whitened finger tips because it will indicate that too tight a grip is being used. ('Lead'
in pencils is not lead, by the way. It is mostly graphite.)
Why are some pencils are six-sided? They encourage the fingers and thumb to be in contact
with three flat surfaces, leaving the other surfaces to act as spacers.

 Teacher-test all classroom pencils and pens to determine their suitability.
 Remember – 'A fine sharp pencil is always essential.'

EH

 Short stubby pencils should be given the toss. (Putting them into the compost heap is
not a good idea for environmental reasons.)
 The start/stop method of stopping at the end of a line and then starting again on the
new line should be taught rather than be thought of as assumed knowledge. This will
only take a minute, but it's a minute well spent. ☺
 Planning ahead so that fitting a word into the space at the end of the line needs a
mention as well. Squashing a word because of realising too late that there is lack of
space is the result of not seeing the road ahead.
 Part of the monitoring process is where a teacher walks around the classroom
checking each learner as they are carry out a task. (A classroom full of dingle-dangles
hanging from the ceiling which are too low for easy movement by the teacher, is not
only visually very 'noisy' and distracting for the children, but makes this important
monitoring step very difficult.)
 Writing sessions should be short and no longer than five minutes in the early stages,
and no more than 30 minutes for senior primary students.
 Do loosening shoulders exercises such as drawing circles with the shoulders; playing
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an imaginary drumset/piano/violin/cello; climbing an imaginary ladder, twisting the
wrists as if dogpaddling. (Think up exercises that twist the arms and wrists below the
elbow to help stretch and relax tightened muscles.)
 Another enjoyable activity is to use two or three sheets of old-fashioned carbon under
a top sheet to determine how 'deep' writing can go to measure finger pressures. (Too
heavy means fingers are tense and it is more likely that muscles will tire too easily.
Too light and finger-strengthening exercises are probably needed. Lego building is
another good fine-motor muscle developer.)

Incorporating language into creative and visual arts lessons
The practical, fine-motor visual arts lessons such as art, craft, drawing, music and
movement can enhance the skills of language via conversation in ways that more cerebral
subjects do not as easily reach.
From such lessons can come:
 self-analysis and inter-learner discussion;
 tool control and maintenance;
 fine and gross muscle strengthening;
 artistic enjoyment of exploring shape, length, colour, tone and direction;
 hand/eye/body coordination and body awareness;
 estimates and measurements of time and space;
 internalised decision-making e.g. 'What body and facial movements show indecision?
Experiment for a few minutes before arriving at your answer, and then describe your
movements in words';
 the learning of the value of practice, planning, attention to detail, perfecting and
persevering;
 creative experimentation in discussing how to add extra touches to indivisualise a task
while still maintaining ‘the brief’ (An example: Working with a partner as to how best
to present artistically a picture illustrating the Christina Rossetti poem, 'Who has seen
the wind?');
 visualisation skill development by imagining the end result of a task e. g. creating in
the mind and through trial and error a variety of choreographic steps for an umbrella
dance for a small group; what to wear; what music to use;
 feeling the ownership pleasure and personal pride for the results after much effort;
 receiving the confidence-boost of public acknowledgement of a job well done.
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Paintbrush and scissor skills
Paintbrush technique is quite a different holding and manipulation technique to a pen or
pencil, as are whiteboard/felt pen, chalk and crayon techniques. Each needs to be taught
explicitly. Thin and thick paintbrushes have many different techniques in themselves.
Good tool techniques enable quality learning to take place, and the reason all this is
included.
Teach the signwriter's trick of resting the hand on a well-positioned ruler to reach into
the centre of a picture to avoid smudging with the hand.
Scissor manipulation should include these steps: Call the scissor-holding hand the
Move Straight Ahead Hand and the other one the Hold and Turn Hand. Always cut away
from you and only turn the paper rather than turn the scissors.
For V angles, cut 'IN, IN' so that the internal angle is and sharp. For curves, open
scissors as wide as possible and cut the curve slowly with innermost part of the scissors in
tiny 'bites'. Remember – only turn the paper with the Hold and Turn Hand, and keep the
scissors in the straight ahead Move Straight Ahead position.
Perhaps corny, but these little gems of wisdom help make the school day a lot more
pleasant and with higher quality results. There is value in striving for excellence – even when
cutting paper!

Intensive language usage via art and drawing media
Many ideas are set out below to cherry pick from and to adapt to suit your needs.
 Rain drawing: Draw short descending parallel lines with raindrops falling out of
clouds from the east, west, straight down, at sea, from low/high/storm clouds. Also
draw rain over hills, mountains, into rivers, as wriggly drops on window panes, on a
picture of a football game etc.

 Circles: Think of a clock face and draw anti-clockwise circles and curves between
various numerals – for example from 2 o'clock to 10 o'clock, from 6 o'clock to 11
o'clock; from 2 o'clock and right around to 2 o'clock with an invisible join:
 Art/language/circle control: Draw portholes on a ship, oranges on a tree, apples in the
greengrocer’s, cherries in a bunch, cricket balls etc
 An analog clock should be studied and watched, and circle games to teach the words
clockwise and anti-clockwise a part of your normal classroom talk. Letters b p B P
and numerals 2 3 5 8 could be modelled, discussed and practised as associated ideas.
 The letters a c d e g o q Q G O and numerals 6 8 9 0 use anti clockwise round shapes.
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 More complex circles: Draw circles, semicircles, hhemispheres,, arcs and ovals etc in
clockwise and anti-clockwise
clockwise directions and in all sorts of patterns.
Some more examples: footballs, soccer balls, tennis balls, ovals, egg shapes,
s
grapes,
oval decorations, same-size
size ovals spread over a shape, variously sized ovals
wallpapered over a shape, row
rows of ovals, round shapes gradually
gradual
getting
bigger/smaller etc.

 Draw diagonals in many ways - rain sloping, patterns on large shapes, yacht sails,
triangles, x-shapes
shapes large and small, diagonal shapes ^ < > ◊ Letters and
numerals using diagonal lines: k w v y q x y z A K R M N W X V Y Z 1 2 4 5 6 7 9

 Think of the 8 is a continuation of the S. The small s and the capital S need to be
discussed,
ussed, demonstrated and practised to clearly differentiate one from the other.
other
Learners could
ould study the alphabet in various fonts and learn some of these
the font names.
An enjoyable task is finding examples where the upper case letters are just a bigger
version of the lower case – as c C; o O; S s; V v; W w; x X; z Z.

Pattern copying as vocabulary extenders and tool management
These sorts of patterns can be simplified or extended to suit the learners involved.
invol
Demonstrate with all the show and tell
tell, talking-the-talk opportunities possible, using
new words over and over in different sentences to 'lock them in'
in'. Apply
pply them in context
alongside their visual clues.
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Vocabulary possibilities beyond the obvious:

Parallel, semicircle, hemisphere, wide, width, narrow, up, down, beside, superpose, colour
relationships, cool/warm/pastel/primary/secondary colours etc; outlines, edge, steady, heel of
hand, small, large, widening, vanishing point, finger muscles, finger grip, wrist action, inches,
centimetres, mm (teach both imperial and metric because each is useful), magenta, vermilion,
cyan etc, arch, arc, angles etc, diamond, parallelogram, abstract, sphere, ovoid and many more.

Think-tank ideas for tool manipulation possibilities to encourage creative thinking and
boost self-esteem. These processes are especially beneficial for those with fluency and
vocabulary difficulties in spoken language. Such words and techniques could include:
 paper control and free-hand / ruled-line skills
 measuring, estimating
 thinking about 2-D shapes and directions
 making colour choices
 learning new ways to use various tools to fill in shapes with colour
 freehand curve-drawing skills
 measuring with the eye.
 pasting techniques – these would be modelled with lots of talk-the-talk
demonstrations
A teacher and learners exploring together on the same exercise can provide
extraordinary results of team-building and morale enhancement for learners.
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Handwriting terminology worth knowing and using
This box is included for teacher-interest rather than to teach learners. However, many
learners who love knowing things will relish these terms as ways to put precision into
language.
baseline – the line on which most letters sit.
x-height – the line at the top of 'small' letters – a c e m n o r s u v w x z
ascender – the 'tall' letters - b d f h k l t and all upper case letters
ascender line – the line at the top of 'tall' letters.
descender line – the line under the baseline that the 'low' letters reach – g j p q y
downstroke – any down line made with a writing tool
upstroke – any upward line made by a writing tool
stem – a vertical line in a letter, as in B b D d F f g H h I i J j K k L l M m N n P p R r T t u Y
crossbar – a horizontal line in a letter as in A E F f G H T t
counter - the white space inside a closed letter as in A a B b D d e g O o P p Q q
flourish - an ornamental stroke - also called a swash.
hook - a tiny flourish, usually on the end of a letter.
slant or slope – the lean to the left or right of the vertical - also called gradient.
weight - the thickness of the lines.
concavity – the roundedness of a hand
structure – the evenness or otherwise of letter size
fluency – the evenness of writing flow – (only possible with cursive handwriting)
inter-word space – the space between words
inter-letter space – the distance between letters
loops –'old' cursive writing had loops on l b k h g j y and z can aid writing fluency.
arch – as on the curved parts of the letters r m and n.
lifting – all letters except i, j t and x should be formed without the pen being lifted.
pangram – a sentence that contains every letter of the alphabet such as The quick brown fox jumps
over a lazy dog.
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Teaching suggestions for parents on a topic: e.g. sentences
The ideal situation would be the teacher expert doing some demonstration lessons as a videoed
(or closed internet) presentation to enable parents to see the points cited below in action with
their children. [Be aware of and adhere to any privacy issues.]
Live demonstrations in the classroom are also valuable, but only if a parent/carer from every
family is in attendance.
The third best option is for the teacher to summarise the following pages in a handout booklet
(with the school motto and crest) to suit the families involved.

 Demonstrate how the sentences flow from left to right by sliding your index finger
smoothly under the text as you read while your child watches and listens to you read.
Make sure you are both face-on to the book to have a direct line of sight to the
sentences. (A sideways or upside-down view is definitely not the way to go here!)
 Next step is to encourage your child to read along with you, still running your finger
under the words in the left to right slide. Start to look more intently at specific words.
Say the sounds of each word clearly and slowly but fluently. Ask questions about
what is happening in the story.
 The eye movement between lines is a different muscular process in that it is a quick R
to L and down movement to go to the starting spot of the following line. Teach this
movement by using your index finger to guide your child's focus. The eye movement
needs to be slower when reading along a line of text and quicker when jumping to the
next line.
 Eye movement is a muscular movement, and some children will need more practice
than others – particularly in the left to right smooth one-way movement across a line
of text. Look at a child's eyelashes to check on this fluency. If the eyelashes are
zigzagging, it is an indication that words are being looked at in a backwards and
forwards way rather than at as a sequential accumulative left-to-right gathering of
information.
 Moving from the end of a line and then quickly to the left and down needs practice as
well, especially if the lines of text are close together. If your child keeps losing their
place, it could be a muscular problem. There are good eye exercises on the internet –
enter in "eye movement left to right children reading".
 A site that has lots of practical suggestions on eye movement is
www.eyecanlearn.com A simple but effective exercise is to have your child hold
their head still, and just using their eyes, follow the tip of your pencil across a page as
you draw a long continuous line. Another is to watch the tip of a finger as it draws a
picture in the air and then name what was drawn.
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Sound differences within sentences
 Clear and unrushed reading by a parent will help a child hear how words work as each
one is enunciated. This is the time to especially take care pronouncing consonants
clearly so that their differences are heard well and in context.
 If the articulation of sounds is unclear (and remember that many children have glue
ears and so sounds may be muffled), words such as water could be heard as warder,
mountain as mou'ehn; work as were, and so on. (Listen to TV and radio announcers to
hear how the consonants are often very poorly pronounced.)
 Teach your child that some sounds need to have air pushed out to make them work. A
good way to encourage this exhalation of air is to hold fingers close to the mouth to
feel the air as it leaves the mouth while saying the sound. Try these: b, c, d, f, hard
and soft g, h, j, k, p, qu, s, t, v, x (ks), z (slight), wh, hard and soft th, ph and ch.
 Another idea is to have your child be a mirror to copy your mouth shapes by looking
at your mouth. Do some weird animal sounds, make your mouth do silent silly face
stretches and puckers and so on. Make this as much fun as possible.
 Use a real mirror to help your child see their own mouth working as they speak. Go
from silly movements and animal noises to the sounds of English.
 Make repeated patterns such as p t p t p t … r gr r gr r gr … st sh st sh … h m h m etc
 Go onto words, such as grunt punt grunt punt … hill fill mill hill fill mill… dog in a
bog, Rod the dog … miss mass moss … hiss horse miss Morse kiss course etc.
Children will love making these patterns up for you to say. Put in plenty of dramatic
expression and silly voices.

Call letters by their alphabetical names when referring to them, such
as ay, bee, see, dee etc, and not by their sound unless identifying
specifically this sound.

Subtleties that come along for the ride in oral reading
 A comma is the writer's way of saying 'pause here'. It is a natural pause in the correct
flow and rhythm of a sentence so that it has the meaning the author intended. When
reading out loud, the comma should be given a one-syllable or a one-beat pause.
(Look at this sentence that has its comma missing …My mother said to hurry up and
come and eat Susan. Slow children crossing is another.)
 A separation of silence (a juncture) is needed to avoid confusion for some words, as
in the incorrect sentence, We live in a big greenhouse near the river.
 Inflection is an important reading-out-loud subtlety, so the value of hearing whole
sentences being read to your child adds the meaning and an understanding of these
pauses, silences, inflection and stresses of syllables that are built into all sentences.
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This learning will happen naturally for the child who experiences lots of stories in
their pre-school and early schooling years. The more the better, of course.
 Demonstrate how to read a sentence without a break if there is no punctuation for
pausing.
 Do all the above in a casual and easy-does-it way through observation, listening and
echoing. Name punctuation marks and explain their place and purpose.
Teaching possibilities to consider:
 Vocal inflection, pace and volume of the voice can be used to express emotion
– e.g. fear, excitement, trepidation, exasperation, wonder and so on.
 Facial expression – especially the eyes – adds to the meaning and impact of spoken
language.
 Recognition of little words within big words is always valuable.
It is vitally important to teach that the same sound can be in different places within
a word, sometimes changing its sound, sometimes sounding the same.
Play games such as:
 I spy with my little eye …
 What am I thinking of? My word is a circus performer with the sound of n on the end.
(clown)
 I'm thinking of a boy's name which has a lower-case vowel in the middle and an
upper-case T at the beginning. It is also a description for a boy cat.
 How many r letters on this whole page? Count them. (Teaches observation and shape
identification.)
 Make up a sentence with as many h sounds as possible.
 What are the letters in your name?
 How many syllables in your name?
 Which letters in this paragraph go together to make a new sound? (digraphs)
 What rhymes with boy? (toy, joy, ahoy, soy) What about ploy, annoy, cloy, Woy
Woy? (Sprinkle in nonsense words if appropriate to all learners' levels of
understanding.)
 What letter is missing in the space of the word I have just written? (Avoid
intentionally writing incorrect spelling as it can lead to unnecessary confusion.)
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When moving onto writing - a helpful checklist for parents
 Use an upper case letter for the initials of a proper noun such as the child's name. In
other words, JOHN is not a good idea; John is the way to go.
 Check the correct pencil hold as early an age as possible to avoid bad habits becoming
irreversible. (See the tripod grip on Google Images)
 Teach by demonstrating the correct letter formation according to your school's writing
syllabus. (For parents; Local newsagents have the current handwriting scheme in
book form. It is worth every cent to purchase a copy as a home reference resource.)
 Take care when writing ascenders, descenders and x-height letters. (Ascender letters
are b, d, f, h, k, l, t; descenders are g, p, j, q, y; x-height letters are all the vowels plus
c, m, n, r, s, v, w, x and z). Many children will love using these words to identify letter
shapes.
Put all children on rich rations rather than lean pickings as far as learning is concerned.
Never assume that something is too hard for a very young child because you are not to know
how much can be absorbed, even if the indications suggest otherwise.

 Suggest to parents that they buy a home whiteboard for the writing of anything to do
with words. It will be helpful right through to the end of secondary school.
 The benefits of being able to read, write and speak well are beyond price. Teach
learners to read - and see their self-confidence grow like Jack's beanstalk!
 Another tip for parents … Allow your child lots of free time to play as this is where
the consolidation of all sorts of learning takes place.
 Playing also uses language and draws on the emotions. Even a simple activity such as
playing with blocks will involve self-talk well beyond the obvious ones of learning
about strong foundations and gravity. It is also a time when mental programming,
revising, redoing, rearranging, persevering, problem-solving, associating similar ideas
and the mass of cataloguing of gathered information take place.
 The value of play at home and school should never be underestimated. Oh, and at
home adding a friend when possible will double the fun and the learning possibilities.

Syllable happiness
The teaching explanations below are in first person, so just adapt to suit.
Say your first name out loud, and as you do so, clap on each syllable (or chunk), like
this: To-ny Bil-ly Ka-ty-belle Mi-chael Jess-i-ca Jack E-liz-a-beth Fran
Group yourselves according to how many syllables in your name. Say and clap again.
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Think, say and clap a word or phrase that fits a topic – e. g. your favourite food, pets,
clothes, weather, days of the week, months of the year, counting to twenty, your
address, a nursery rhyme, a poem, a sentence from a book or poem etc.
Echo Say and Clap: You are now ready move on to more complicated words that will
need good listening because they will be a mixture of known and unknown. I’ll say
some slowly and then you say them back to me, adding the syllable claps. These
unusual and rarely heard words will to help train your ear to hear and your memory to
recall accurately. Here are some sample words and phrases to say and clap:
unusual vegetables: artichoke, chilli peppers, celery, cress, fiddlehead, garden rocket,
dandelion, kale, lamb’s lettuce, pea sprout leaves, samphire, lizard’s tail, yarrow,
fluted pumpkin, Good King Henry (a salad green), goosefoot (a leaf vegetable)
unusual sports: extreme ironing (a race carrying an ironing board); Royal
Shrovetide Football (the whole town plays a game); Henley-on-Todd regatta (a boat
race with no water); coal-carrying championship; (self-explanatory); joggling
(combined running and juggling); orange races (racing an orange rolling down a hill).
Bouncy Bits of Words: Count from 1 to 10 (or beyond), and clap the syllables.
Alternate counting where Person 1 has the odd numbers and Person 2 has the even
numbers. Point out that the word seven has two syllables, therefore two quick claps.
Many Syllables: Many children will enjoy making up numbers that have lots of
syllables, such as Thirteen million, seven hundred and sixty six thousand, nine
hundred and fifty seven and a quarter. Clapping these is enjoyable and beneficial for
aural discrimination of sounds, speech clarity and understanding syllabification.
Be My Echo: The teacher or parent leads and child is the echo for words said one at
a time, such as mar-i-gold, ice-cream, thun-der-clap, re-turn-ing, mer-ry-go-round,
Sep-tem-ber etc. (Note that in mer-ry-go-round, the first two syllables are quicker.)
Let's Go Hunting: Find all the one-syllable words in a chosen sentence or
paragraph, then progress to two or more. Say and clap to feel the syllabification.
Stressed and unstressed syllables: Discover that some syllables are louder
(stressed) and others are softer (unstressed).
Using the examples above, the stresses and non-stresses would be mar-i-gold, icecream, thun-der-clap, re-turn-ing, mer-ry-go-round, Sep-tem-ber.
Examples of the unstressed/stressed syllabification pattern are be-gun, at-tend, reject, dis-miss, com-bine, for-get, be-low.
Examples of stressed/unstressed syllabication are peo-ple, ba-by, hap-py, pud-ding,
sand-wich, in-to, hop-ping, play-time, din-ner, lunch-time, home-work, mo-ther.
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Word games
Memorise lots of simple poems and nursery rhymes. Copy and paste them in big fonts
to make a personal or class poetry anthology.
Do lots of recitations of rhymes and poetry from memory from an early age.
Explore rhyming words, such as these examples using the b for balloon example in
READING WORKS Consonants.
 last: past, fast, cast, mast, aghast, vast, blast (Q: Why wouldn't must or glass fit in to
this series?)
 breeze: wheeze, tweeze, freeze, please, sneeze, these, squeeze, knees, keys, fees, he's,
she's, bees, fleas, flees, peas, quays, grease (as in Please grease (z) these squeaky
wheels).
 big: rig, fig, dig, pig, jig, gig, wig, sprig, twig.
 Write two-line poems (couplets) to play with rhyming words. Provide some start-offs,
as:
Once upon a time

That pretty pink pig

One sunny day

I made up a ........

Hasn't grown very .....

I went out to .....

 Make up sentences using wild-card or randomly selected, unrelated words. Children
love giving their teacher impossible words to put together in a sentence, but there is
much joy in seeing how ingeniously this can be done with a little imagination and
quick thinking! Model quite a few first to demonstrate how this works. For example,
using the words frog and sky together in a sentence:
Hmmm let's see ...One windy day when the clouds were scurrying across the
sky, I heard the unmistakable sound of a green tree frog croaking in a nearby
stream.

Author's note:
I have given this exercise to 5 year-olds and been astounded at how quickly all abilities of
children can dream up well-constructed, credible, correctly sequenced and imaginative
sentences after being shown how this game works.
Good modelling is the must-have ingredient in creating these sorts of sentences.
The skill-development process includes a great deal of good brain work and mental
computations, including idea manipulation, sentence construction, vocabulary usage, sequential
thinking, visualisation, memorisation, speech skills and verbal confidence.
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Experiences and general knowledge
This is another perhaps rather neglected part of extra-curricular education that could be
loosely called 'general knowledge', an area of learning usually left to chance and more
dependent on luck than being the result of someone Making It Happen.
However, many schools and families at weekends get out and about to enjoy new
experiences with their resultant rich supply of life matters upon which to ponder and recall at
later times.
Set out below are some of these experiential avenues that would go a long way to doing
the job in providing these experiences. (This list has no end ...)
Every child by the end of Year 6 should have, in this frequently mentioned ideal world,
have experienced the following, or have been given opportunities to do so.
 Been to an art gallery, museum, exhibition, fun-fair, live theatre, pantomime, live
debate, symphony concert and ballet, and has been taught audience protocol.
 Has performed in school plays and public concerts.
 Has entered high-quality works in school and local public art exhibitions.
 Can give a speech without notes, including knowing how to speak fluently and clearly
both with and without a microphone.
 Can read basic musical notation, play an instrument and knows at least ten traditional
songs and ten classic poems from memory.
 Knows about the lives and contributions to mankind of scientists, explorers, painters,
thinkers, architects, inventors, writers, artists, composers, discoverers ...
 Has travelled on a boat, ferry, train, canoe, sled, toboggan, yacht, snowboard/skis,
horse-drawn cart, tractor ...
 Has slept overnight in a tent. (In the back garden at home is a good start.)
 Has helped collect wood for a safe campfire, prepared and cooked a meal in the bush,
sat around it telling stories in the dark, and has seen the night sky away from city
lights.
 Can read a compass and knows basic bushcraft.
 Has grown vegetables and flowers from seed.
 Knows something about geology, geography, astronomy, chemistry, palaeontology,
botany, biology, anatomy, engineering ...
 Knows how to use a saw, hammer and other basic carpentry tools.
 Can shop for, prepare, cook, serve and clean up after a family meal.
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 Has seen a professional artist/signwriter/painter/sculptor at work and has applied this
knowledge to own work.
 Has outside interests that include sport, fitness, the arts and sciences.
 Has contributed to a community charity in a meaningful way.
 Can hold a conversation with any age group.
 Is able to introduce people correctly.
 When asked 'How are you?' knows how to give a suitable reply.
 Is well-mannered and polite.
 Has looked at and seen the craters of the moon through binoculars.
 Has walked in the bush, along a beach, through a cave.
 Has been to a function where formal dress, conversation and dignified behaviour are
not only expected but are required.
 Knows about photography.
 Can knit, stitch, mend and sew on a button.
 Has seen a calligraphy demonstration and has applied this knowledge to own work.
 Can count to ten and say hello in several languages.
 Can read a weather map and/or topographical map.
 Has basic first aid knowledge and has dressed a wound.
 Is corresponding with an overseas penfriend perhaps by letter as well as by email.
 Has taken a dog for a walk.
 Has wheeled a baby in a pram.
 Has watched an animal being born – puppies, kittens, a calf perhaps.
 Knows about the world – countries, cities, rivers, mountains, architecture, stamps,
money, language, food etc as essential knowledge.
 Has been to a zoo, circus, agricultural show, gardening exhibition, local landmarks.
 Can ride, maintain and change a tyre of a bike and knows the rules of safety.
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 Has built and ridden a billycart.

 Knows how to listen with respect, and how to ask the right questions when talking to
an old soldier, visiting an old people's home, a hospital or a convalescent home.
 Can read body language and is sensitive enough to know how to say the right thing at
the right time to all age groups.
 Knows how to manage personal anger and frustration.
 Has looked through a telescope, a microscope and a magnifying glass.
 Has visited mountains, deserts, rivers, plains, farms; and seen snow, crops, cattle,
horses.
 Knows about unusual animals and their habitats.
 Is curious about and knows how to use technology as a wonderful communication,
learning and research tool.
 Has personal characteristics such as empathy, warmth, conviviality, good manners,
respect for others, quiet confidence, a love of animals – and a lifetime love of words!

79

Nuts and Bolts Literacy Teaching Manual

READING WORKS

A last word ...
Putting words into context happens after there has been much creative oral sentencemaking opportunities provided in the learning environment.
Understanding is a vital learning stage because it triggers visualisation, and without
visualisation, meaning is impossible.
Hearing language in action is the powerful ingredient for active visualisation,
particularly if the learning sessions are short and to the point.
Responding to the comments of another person with the 'right words' to enable a
conversation to continue is also a part of this element of literacy.
Understanding therefore overlaps with

 spoken language
 visualisation
 listening
 thinking.

READING WORKS is designed so that it is full of opportunities for
teachers and parents to develop in their children an understanding of
the world, and through this, the self.

An evaluation of good teaching in action can be seen when learners
use words from their lessons in their personal conversations and
writing. This is a powerful outcome.
The aim of every school would be to give to the world the besteducated individuals it possibly can, regardless of socio-economic
background or perceived intelligence.

It is probably not too strong a statement to say that
the lives and well-being of millions of people are saved
through education, and lost because of the lack of it.
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Reference - Helpful spelling rules for consonants
READING WORKS examples, related words and
exceptions

b

Picture
Example
balloon

c

cocoa

c is sometimes silent when it comes after s as in scene,
science, but not in scone, scald, scab, scale, scalp, scan,
scamp, scare, scarf, scar, scoff, scold, scoop, scooter,
scope, score, scorn, Scot, scout, scowl ...

c

ice

The c in words with ce, ci or cy says ss as in cents, once,
city, cycle, fancy.

d

dog

The letter d is silent before ge as in badge, ridge, lodge

d

tossed

This letter is pronounced as t in words of one syllable
where an unvoiced consonant sound comes just before the
–ed, as in baked, fished, packed, risked, passed, ached.

f

fan

The letter f is often doubled after a single vowel in onesyllable words, as in cuff, off, staff – but not if.

f

roofs

Pronounced as v in of and roofs.

g

goggles

Silent when followed by n as in gnat, gnu and reign.

g

giraffe

The soft g (pronounced j) happens when the g is followed
by e, i or y, as in gem, huge, ginger, gypsy, gymnasium
and energy, but not in get, gift or the initial letter g in
gynaecology.

h

hat

This letter is frequently used as a combining agent in
digraphs: ch, ph, sh, gh, rh, wh and th.
It is silent in hour, honour, rhythm, rhapsody, shepherd,
exhaust, exhilarate, dhow, Allah, mynah, Sarah, rajah,
Torah, Utah, yeah, oh, doh, Rhine, rhino, rhyme.

j

jet

This letter is usually only found at the beginning of a
syllable. It is rarely found at the end of a word.
Exception: raj.

k

king

As an initial letter k is usually followed by e or i as in
keel, kerb, kettle, kitten.

Letter

b is silent in single-syllable words after m (as in comb,
numb, thumb) and before t (as in debt and doubt).
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READING WORKS examples, related words and
exceptions

The letter l is silent in words such as half and salmon. In
words of more than one syllable and ending with full, the
second l is dropped, as in beautiful, painful, wonderful,
mouthful, thoughtful, careful.
In words where fully is the ending, keep the two ll letters,
as in beautifully, painfully, wonderfully etc.
In words of more than one syllable and ending with till,
the second l is dropped, as in until, lentil, distil. The word
all has double ll, but when written with another syllable it
is single, as in almost, although, also.

m

moon

Doubling is usual after a short vowel (mammal, comma,
dimmed) An exception: camel.

n

nest

After a short vowel, n is doubled when adding a suffix
that also starts with a vowel (ing, ed, er, est, y).
Examples: thin/thinned/thinning/thinnest;
sun/suns/sunny/sunniest; pan/panned/panning/panlike;
pen/penmanship/penny;
man/manned/manning/manly/manliest.

p

pig

The letter p is doubled when adding a suffix (but not the
suffix s). Examples: top/tops/topped/topping/topples;
ship/ships/ shipping/shipped.

qu

queen

The letter q is nearly always followed by u, as in queen,
quick, aqua, piquant.

r

rocket

The letter r is doubled when a suffix is added to a onesyllable word after a single vowel.
Examples: fur/furry/furred/furriest; star/starry/starred/
starriest/starring.
The r is not doubled after a pair of vowels.
Examples: appear/appeared/appearing.
Do not double the r if a word is more than one syllable
and the stress falls on the first syllable.
Examples: foster/fostered/fostering;
prefer/preferred/preferring.
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Letter
s

Picture
Example
sun

READING WORKS examples, related words and
exceptions

After a short vowel, s is usually doubled.
Examples: bass, dress, miss, loss, fuss.
Exceptions: bus, gas, has, his, was, yes.

t

truck

This is a good word to teach the ck digraph.
Changing the only vowel in this word can lead to other
lessons – e.g. trick, trek, (note the single letter k sound),
trike (an abbreviation for tricycle).
Extensions: truck-load, trucking, trucker, trucked.
The ck digraph cannot be placed at the beginning of a
word, and it comes after a vowel.
The word truck can be both a noun and a verb.

w

wetsuit

x

fox

If a word ends in w, do not double it when adding a
suffix.
Examples: sew/sewing/sewed;
slow/slower/slowest/slowly.
If a word ends in x, do not double it when adding a suffix:
mix/mixed/mixes/mixing.
When a word ends in a consonant before y, change the y
to ie before adding a suffix (except ing).

y

yacht

Examples: try/tries/trying; early/earlier/earliest;
pastry/pastries.
If the word ends in a vowel followed by y, do not change
the y to ie before the suffix.
Examples: donkey/donkeys; play/plays/played/playful;
toy/toys; stay/stays/stayed.
A short word or syllable ending with z has double zz.

z

zebra

Examples: buzz, jazz, fuzz, dizzy, buzzard, fizzy.
Exceptions: hazard, dozen, dazed, gazed, hazel, faze.
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A glorious glossary of terminology worth knowing
Term
abstract
nouns

Meaning and Examples
The names of things that denote qualities that are intangibles
– i.e. things you cannot touch.
Examples: excitement, anger, democracy, history, courage,
thought, peace.

acronym

A word made from the initials of several words.
Examples: radar (radio detection and ranging), QANTAS
(Queensland And Northern Territory Air Service), scuba (selfcontained underwater breathing apparatus), RAM (Random
Access Memory).

affixes

alveolar

This describes a morpheme that is attached to the stem of a word.
The prefix (front) and suffix (end) are the most well-known
affixes. Prefix examples: un-, im-, bi-, in-, mis-, sub-, pre-, re-.
Suffixes -ed, -ing, -er, -tion, -sion, -cian, -fully, -est, -ness, -al, ary, -able, -ly, -ment, -ful, -y.
These are speech sounds made by placing part of the tongue on
the palate.
Examples:
t, d (plosive where air is blocked and then released by the tongue
placed just behind upper teeth)
n (nasal or exhaling through the nose. This sound cannot be made
if the nose is blocked.)
l (lateral or where air is released around the side of the tongue)
r (called the alveolar trill as the tongue is rolled and lightly
touches the sides of the middle palate)
s, z (fricative or causing friction so air is pushed through the
narrow space made by the tongue almost touching the hard
palate).

articulation The ability to use words clearly, easily and fluently. An articulate

speaker has these qualities.
bilabial

Sounds made when both lips are brought close together (as in w)
or are closed, (as in b, p and m).
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Term
blend

Meaning and Examples
A combination of consonants where each letter retains its own
identity.
Examples: sprig, strap, primp, club, steps.

concrete
nouns

These are the names of things that can be touched. (See also
abstract nouns.)
Examples: child, hill, newspaper, computer, water, pencil.

consonant

This describes both the sound and the letter that represents that
sound. Consonants in spoken language are formed by partly or
fully blocking the airstream of breath somewhere in the speech
organs (tongue, lips, throat).
Examples: t, p, h, z, b, l.

CVC

A short-cut way to say Consonant – Vowel – Consonant, as is cat.

determiner A determiner is a word that is usually followed by a noun.

Examples: the (very beginning); a (ripening pear); my (blue
pencil); his (good example); this (interesting book); that (fresh
idea).
digraph

This is a set of two letters which when put together make one new
sound.
Examples: t and h make the new sound th.

diphthong

A diphthong (pron. diff-thong) is a vowel blend where one vowel
sound glides into the other. The mouth shape changes (use a
mirror or a partner to see this happening) to produce the
diphthong, and it can best be heard when slowing the
pronunciation of diphthong words.
Examples: join, ride, may, hear. (The word said, by contrast, does
not have a diphthong.)

ellipsis

A series of three dots (preceded and proceeded with a space) to
indicate that something is to follow … or something that has been
left out.

fricative

A sound formed by friction in that there is a partial closure of air
flow and, under pressure, some air escapes to create the sound.
Examples: s, v, f, z, sh, t, ph, zh (as in measure), ch, j.
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Meaning and Examples
A word ending in ing and which acts like a noun because it is the
name of an action rather than actually being the action itself.
Example: Writing is enjoyable. I like writing. Also see present
participle.
The airstream that flows through the mouth with little restriction
so that consonants almost sound like vowels.
Examples: w and y.

glottal

An interesting sound made when air passes through the vocal
cords in the throat without vibration so that it is voiceless.
There is only one example in English: h
This is a voiceless plosive not dissimilar to a gentle grunt in the
throat.

Examples: moun'ain or the Cockney sound in bottle.
glottal stop It is preferable for clarity and accuracy of speech not to use a
glottal stop when the more correct fricative t should be used.
Examples: mountain, little, metal, cotton, bitter, cattle, fraternise,
lettuce, matter, mast, least etc.
grapheme

A written symbol that represents a phoneme. Also known as a
letter of the alphabet.

Speech sounds made by blowing air between the tip of the tongue
interdental and the upper teeth.
Examples: hard th (as in thin); soft th (as in than).
A rogue sound not represented in the spelling but added by less
able speakers.
intrusion

IPA

Examples: drawring, ow-wah (hour); mediarinvolvement (media
involvement), flawrin (flaw in) – and the ever-popular Laura
Norder (law and order).
The International Phonetic Alphabet. The IPA is a standardised
system of pronunciation that represents the sounds of the world's
main languages. A symbol represents each sound. It is based on
Latin.
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Term

juncture

Meaning and Examples
These are the fraction-of-a second pauses of silence that
speakers of well-enunciated English use to separate words. This
year pronounced as thish-shear is an example of a missing
juncture.
Note: Spelling errors may stem from reproducing what has been correctly heard
but which has been incorrectly pronounced. Analyse errors to determine their
diagnosis and remedy (why they happen and how to fix them).

labial

The use of the lips to produce speech sounds. Also known as
bilabial (both lips).
Examples: p, b, m. w. (Note that p and b are voiceless)

labiodentals

Sounds made by blowing air between the upper teeth and the
lower lip.
Examples: f, v. (Both are voiceless)

labionasal

lateral

A sounds made by the lips and nasal passage (m). It cannot be
made if the nose is blocked. (See also nasal.)
Where the breath is passed along the sides of the tongue. Also
called liquids.
Examples: l and r (both are voiced.)

linking r

This is where the r in the word clear is different to the r in
clearing.

letters

The names of written symbols that represent sounds. Letters are
not sounds.

lexeme

This is another term meaning word.

lexicon

The vocabulary of a language, including its words and
expressions. A personal lexicon is one's vocabulary.
This is the smallest unit or grammatical structure of a word.

morpheme

morphology

The word technique has only one morpheme because it cannot
be broken into smaller meaningful parts, even though it has two
syllables.
The study of letters and sounds when combined as meaningful
units (morphemes).
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Meaning and Examples
A sound that cannot be pronounced if the nose is blocked.
Examples: m, n, ng (as in rung) All are voiced.

neutral
vowel

This is also known as the schwa.
(See more information on the next page.)

palatal

The describes the way the tongue is held close to the hard palate
(as in y for yellow).

phonemes

These are the contrasts in sounds within a language which express
meaning. In English there are approximately 24 consonant
phonemes and 20 vowel phonemes.

phonemics

The study of the use of speech sounds in spoken language.

phonetics

The system of study of the sounds of language and their
production in the mouth and throat – i.e. the study of the way
humans make, transmit and receive the sounds of speech. It
includes all possible sounds made by the human vocal apparatus
and is not limited to any one language.

phonics
phonology

pitch

A teaching term that links language sounds to written letters.
How sounds are organised in a language. It covers both
phonemics and phonetics.
The rise and fall of vocal tone made by tightening and loosening
the vocal cords. Singing is the supreme example of rising and
falling vocalised pitch.
Sounds made by air that is stopped and then released.

plosive

present
participle

prosody

Examples: p and b (bilabial - involving the lips) t and d (alveolar involving the tongue on the palate) k and hard g (palatal velar involving the tongue pressed against the back of the mouth) h
(glottal - involving the throat).
This is another ing word, but unlike the gerund, it is a verb
(action) word, or an adjective (describing) word.
Example: We have an interesting teacher.
This describes the way something is said. The main properties of
prosody are pitch, inflection, dynamics, tempo, rhythm, silence.
Example: Think of all the ways that the word no can be said.
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Term

Meaning and Examples
The action where the tongue is pulled back in the mouth to
pronounce a voiced r sound in words such as red, river and drive.

retroflexed The retroflexed r is prevalent in North America, South Asia,

Ireland and SW England, where it is used in all words with the
letter r – as girl, verse, bird, computer.

schwa

Also called the reduced, murmur or indistinct vowel. The schwa
is the most-used vowel sound in English and is always
unstressed or positioned on the weak beat of a word. The IPA
symbol for the schwa is ә. Speech without using the schwa sounds
stilted, non-rhythmic and robotic.

A vowel-like sound that behaves like a consonant. The air isn't
stopped or impeded, but passes through a smaller space than a
semi-vowel
consonant usually allows. Examples: w as in went, y as in year.
(Both are voiced.)

stressed
syllables

English is a stress-timed language. Putting stresses on the wrong
word or syllable can unintentionally change the meaning.
Example of an incorrect stress: The sun will rise tomorrow.
The emphasis on will in this example indicates that the speaker
has commanded the sun to rise.

syntax

This is the study of the way words are ordered within a sentence.
Words said more softly, more quickly and at a lower pitch than
those that are stressed.
Auxiliary verbs, pronouns, articles, linking words and
prepositions are usually unstressed.

unstressed
syllables

The words was and were rarely need to be emphasised unless the
speakers are disagreeing with each other. Examples of correct
stresses for was and were:
'He was late, because I saw him walk in the door well after 1
o'clock.'
''We were waiting for you, but you didn't turn up – so where were
you?'
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Meaning and Examples
This describes any sound made that doesn't involve the vocal
cords. There are no vibrations when the throat is held lightly by
the fingers as there are in voiced sounds. (The difference can be
felt when comparing sip and zip.)
Other voiceless consonants are c (as in cat), f, j, t, s, p, k, h, ph,
hard th, sh, wh and qu (kw).
Unvoiced consonants need to be produced with greater vigour
than the voiced ones. The sounds p, t, k, f, th (as in thick), ss, sh
and ch need a greater push of air (fortus) than b, d, g, v, th (as in
there), z, soft g as in giraffe, and dge/j. Weak unvoiced sounds are
referred to as lenis.
Unvoiced examples: c, f, ph, h, j, k, p, s, t, x, sh, th (as in thumb
but not in this), qu, wh.
The sound made when the back of the tongue is lifted to touch the
back of the soft palate.
Examples: k, hard g (plosive); ng (nasal); soft g and j (semivowels).

velum

Another name for the soft palate.

voiced

Any sound made that causes the vocal cords to vibrate when air is
passed over them. A voiced sound can be felt by gently pressing
the fingers against the larynx.
Examples: b, d, g, j, l, m, n, qu, r, v, w, y, z, a, e, i, o, u.
A sound produced with minimal obstruction of air from the lungs.
Vowels are produced by changing the shape of the mouth.

vowel

The representative letters: a, e, i, o, u and y (as in mystery).
There are approximately 20 vowel and diphthong sounds in
English and - the schwa!
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ACARA (Australian Curriculum, Assessment and Reporting
Authority) and READING WORKS
These three pages are a summary of the requirements of the ACARA English Years Foundation to
Year 6 and how they are supported in the books written by Ellie Hallett.
Year 1:
Listen to, recite and perform poems, chants, rhymes and songs, imitating and inventing sound
patterns including alliteration and rhyme.
Use interaction skills including turn-taking, recognising the contributions of others, speaking clearly
and using appropriate volume and pace
Make short presentations using some introduced text structures and language, for example opening
statements
Students read aloud, with developing fluency and intonation, short texts with some unfamiliar
vocabulary, simple and compound sentences and supportive images. When reading, they use
knowledge of sounds and letters, high frequency words, sentence boundary punctuation and
directionality to make meaning. They recall key ideas and recognise literal and implied meaning in
texts. They listen to others when taking part in conversations, using appropriate language features.
They listen for and reproduce letter patterns and letter clusters.
Year 2
Understand how to use digraphs, long vowels, blends and silent letters to spell words, and use
morphemes and syllabification to break up simple words and use visual memory to write irregular
words.
Recognise most sound–letter matches including silent letters, vowel/consonant digraphs and many
less common sound–letter combinations
Focus of thread within the sub-strand
Language devices in literary texts including figurative language.
The language devices that authors use and how these create certain meanings and effects in literary
texts, especially devices in poetry.
Foundation Year:
Replicate the rhythms and sound patterns in stories, rhymes, songs and poems from a range of
cultures.
Year 1:
Listen to, recite and perform poems, chants, rhymes and songs, imitating and inventing sound
patterns including alliteration and rhyme.
Year 2
Identify, reproduce and experiment with rhythmic, sound and word patterns in poems, chants,
rhymes and songs.
Year 3
Discuss the nature and effects of some language devices used to enhance meaning and shape the
reader’s reaction, including rhythm and onomatopoeia in poetry and prose
Year 4
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Understand, interpret and experiment with a range of devices and deliberate word play in poetry and
other literary texts, for example nonsense words, spoonerisms, neologisms and puns.
Year 5
Understand, interpret and experiment with sound devices and imagery, including simile, metaphor
and personification, in narratives, shape poetry, songs, anthems and odes.
Year 6
Identify the relationship between words, sounds, imagery and language patterns in narratives and
poetry such as ballads, limericks and free verse.
Oral presentations
Focus:
The formal oral presentations that students engage in including presenting recounts and information,
and presenting and arguing a point of view.
Foundation
Deliver short oral presentations to peers.
Year 1
Make short presentations using some introduced text structures and language, for example opening
statements
Year 2
Rehearse and deliver short presentations on familiar and new topics.
Year 3
Plan and deliver short presentations, providing some key details in logical sequence.
Year 4
Plan, rehearse and deliver presentations incorporating learned content and taking into account the
particular purposes and audiences.
Year 5
Plan, rehearse and deliver presentations for defined audiences and purposes incorporating accurate
and sequenced content and multimodal elements.
Year 6
Plan, rehearse and deliver presentations selecting and sequencing appropriate content and
multimodal elements for defined audiences and purposes, making appropriate choices for modality
and emphasis.
Literacy
The Literacy strand takes account of approaches to literacy learning that are based on the
development of skills, social and psychological growth, and critical and cultural analysis. These
approaches hold that the technical, intellectual and cultural resources related to competence in
literacy have developed to serve the big and small practical, everyday communication purposes
associated with living and participating in societies such as contemporary Australia. These technical,
intellectual and cultural resources include:


fluency in the sound–letter correspondences of English
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an expanding reading, writing and speaking vocabulary and a grasp of grammatical and textual
patterns sufficient to understand and learn from texts encountered in and out of school, and to
create effective and innovative texts
fluency and innovation in reading, viewing and creating texts in different settings
the skill and disposition needed to analyse and understand the philosophical, moral, political
and aesthetic bases on which many texts are built
an interest in expanding the range of materials listened to, viewed and read, and in
experimenting with innovative ways of expressing increasingly subtle and complex ideas
through texts.

Use interaction skills such as acknowledging another’s point of view and linking students’ response
to the topic, using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch
and volume to speak clearly and coherently
Listen to, recite and perform poems, chants, rhymes and songs, imitating and inventing sound
patterns including alliteration and rhyme.
Rehearse and deliver short presentations on familiar and new topics.
Recognising that letters can have more than one sound for example ‘u’ in ‘cut’, ‘put’, ‘use’
and 'a' in ‘cat’, ‘father’, ‘any’.
Recognising sounds that can be produced by different letters (for example the /s/ sound in
‘sat’, ‘cent’, ‘scene’).
Identify the relationship between words, sounds, imagery and language patterns in narratives
and poetry such as ballads, limericks and free verse.
Use interaction skills such as acknowledging another's point of view and linking students’
response to the topic, using familiar and new vocabulary and a range of vocal effects such as
tone, pace, pitch and volume to speak clearly and coherently.
Understand how to use digraphs, long vowels, blends and silent letters to spell words, and use
morphemes and syllabification to break up simple words and use visual memory to write irregular
words.
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Books by this author
VERY LOUD STORIES for Two or a Few
Energetic and instantly child-appealing. Buddy-reading at its best.
Titles include:
Henny Penny
The Fox and the Crow
The Fox and the Goat
Echo and Narcissus
The Ugly Duckling
King Midas and the Golden Touch
The Three Billy Goats Gruff
– (includes a reference to the Golden Goat Bridge).

Simultaneous Small-Group Play Reading for older children who LOVE highlevel drama.
Production notes for optional full stage performances are included.
These two titles suit Years 5/6 and are fully scripted plays.
Designed for simultaneous small-group reading and/or full stage productions.
The Story of Pandora
The Riddle of the Sphinx
The Story of Pandora and The Riddle of the Sphinx include full colour artworks
as illustrations.
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The SUPER PRIMARY TEACHER CLASSROOM MANAGEMENT Series
How to love Mondays and not be frazzled by Friday
Getting to the Heart of Learning Problems – maximising potential for all learners
From Bully to Citizen – workable classroom strategies that can have life-changing
outcomes
Fixing Bad Behaviour – solutions to rescue the teacher from the torment of student
misbehaviour

ORAL LANGUAGE in ACTION
Mighty Mouth Movers – a series of three books
These books are a treasure trove of all-new imaginative and immediately appealing
spoken language goodies that teachers and learners will find irresistible. Lesson notes
are included. Full colour on every page. Suitable for home and school.
Oral Language in Action for Pre-Schoolers and Pre-Readers
Oral Language in Action for Beginner Readers
Oral Language in Action for Budding Actors

VERY LOUD POEMS
Suits a class-load of wriggling children or for snuggle-cuddle reading at home
Titles include:
Captain – for those who’d like to be in charge of an ocean liner.
The Three Little Pigs in Rhyme – told as a rollicking rhyme from snout to tail
Toad – truly gruesome details of an overfed toad described in verbal vivacity via
vividly vocalised visualisations
Let’s Go! – a bike ride in the country for two city slicker kids
Storm! – the drama of an electrical storm featuring words ending with ing.
Includes a dog that doesn’t like storms one little bit.
Slick Limericks – All new and original; perfect for performance and oral reading.
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About the author

Growing up in the Ulmarra/Grafton area of NSW, Australia, Ellie began teaching when
she was four years old, with her doll, a somewhat reluctant younger brother, a few pot
plants and a one-eared
eared teddy as her class. After high school and leaving home aged 16,
16 she
formalised this early start by training to be an Infants/Primary teacher at the then new
Wollongong Teachers' College. Her first appointment was to the Snowy Mountains town of
Khancoban on the NSW/Victorian border. She taught here for many years, including
inc
ESL to
adults at night school.
After moving to Sydney, Ellie taught in suburban Primary schools until winning a place
to study four years full-time
time at the NSW State Conservatorium of Music in Music Education
and English for secondary schools, also becoming an accredited piano teacher during this
time. After graduation, Ellie taught class English and Music in city and regional high schools.
Part-time
time English/Music teaching at an Intensive English Language School for refugees was
another position held
d at this time.
Ellie discovered her creative side as Co
Co-ordinator
ordinator and Creative Arts Demonstration
Teacher for an inner-city
city cluster of three primary schools in a 33-year
year Disadvantaged Schools
Program. This involved presenting 22 demonstration lessons per week in Art, Music,
Musi
Drama/Movement for classes and their teachers from Kindergarten to Year 6. After three
very happy years, Ellie returned to being a class teacher and later as a music, drama and
literacy specialist in Sydney.
Ellie has a grown-up
up son in Brisbane, and is married to Roger, without whose help
with the technical side of computers no writing would have been possible.
As an indication of Ellie's teaching style, two of her most cherished and memorable
compliments received were Why can't we have school on the weekends and I wish you were
my mum.

Please let Ellie know if this book helps you enthuse your learners for learning.
ellie@readingworks.com.au
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